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Colonial Injustices

What injustices in America today have their
roots in colonial history?
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Supporting Questions

1. How did American Indian tribes experience European colonization?

2. Who benefited from the economic inequality in the southern colonies of British colonial America?

3. How did Africans in early colonial Virginia experience laws that established a racial hierarchy?

4. Why do injustices from the colonial period continue to impact people of color in the United States
today?
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United States/Virginia History - Colonial Injustices

What injustices in America today have their roots in colonial history?

Virginia Social
Studies Standards

VA SOL 2b. The student will apply social science skills to understand the impact of the Age of Exploration
by analyzing the cultural interactions among American Indians, Europeans, and Africans.
Teaching Tolerance: 13. Students will analyze the harmful impact of bias and injustice on the world,
historically and today.

Staging the
Compelling Question

List examples of injustice experienced and how you felt when you experienced it.

Supporting Question Supporting Question Supporting Question Supporting Question

How did American Indian
tribes experience European
colonization?

Who benefited from the
economic inequality in the
southern colonies of
British colonial America?

How did Africans in early
colonial Virginia experience
laws that established a
racial hierarchy?

Why do injustices from the
colonial period continue to
impact people of color in
the United States today?

Formative Performance
Task

Formative Performance
Task

Formative Performance
Task

Formative

Performance Task

Create a chart to explain
how each source shows
how Native American tribes
experienced European
colonization socially,
economically, and
politically.

Explain in one paragraph
what wealth was in
colonial America and how
it was obtained and
distributed.

Illustrate in two paragraphs
how Africans in colonial
Virginia experienced the
establishment of a racial
hierarchy in the American
colonies.

Use the claim strategy to
identify an example of
injustice in America today is
connected to colonial
history. Provide three
examples of evidence to
support your claim.

Featured Sources Featured Sources Featured Sources

Source A: Native American
enslavement interview

Source B: Excerpt from
Journal of the First Voyage
of Christopher Columbus

Source C: Treaty of Hartford
1638

Source A: Map of Lord
Fairfax’s land
Source B: Video about
indentured servants
Source C: Economic
Progress and Indians
Source D: The Experiences
of an Indentured Servant
in Virginia

Source A: Video about slave
laws
Source B: Black Code laws
of Virginia
Source C: A Report of a
Committee from an
Assembly Concerning the
Freedom of Elizabeth Key

Source A: Imprisonment
rates based on race, 2019
Source B: Mass
Incarceration, Stress, and
Black Infant Mortality
Source C: Historical impact
on health disparities on
reservations

Summative
Performance

Task

ARGUMENT. Construct an argument that addresses the compelling question using specific claims and
relevant evidence from historical sources while acknowledging competing views.

EXTENSION. Consider how an issue of injustice in America began in the colonial period. Explain how it could
have been corrected if colonial history was changed.

Taking
Informed

Action

UNDERSTAND. Identify contemporary injustices in America have their roots in colonial history.

ASSESS. Determine the most effective way to inform and organize action to address the injustice you choose
as your focus.

ACT. Select a specific action (letter, poster, speech, march, PSA) to implement in your school or community.
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*Featured sources are suggested and links are provided. It may be that these links are broken and we apologize in advance for the
inconvenience. This inquiry was developed by ..

Overview

Inquiry Description

This inquiry focuses on the myriad of injustices inflicted upon people of color during the colonial period, and how

these early interactions and acts of oppression provided a foundation for the racial injustices still experienced in

America today.  From Europeans’ first contact with American Indians, to the subjugation of African slaves, a

hierarchy based on race was imposed on all who lived in the New World.  While interactions between Europeans

and American Indians appear cordial and respectful from first glance, these colonists arrived with the intent to

extract anything and everything of value from the people and land that they encountered.  As colonists began to

establish what would become permanent settlements, they effectively oppressed American Indians and Africans

in order to successfully extend European empires across the Atlantic.  Europeans developed laws and systems in

order to create a structure that was designed to only benefit white colonists that belonged to the upper echelons

of society.  Once Africans were brought to the New World, colonists subjugated them to allow for the creation of

profitable extensions of European mother countries. Racial, social, and economic hierarchies were quickly

established to bring wealth and prestige to the countries of Europe that set out to impose their will on others.

These systems set in place an intractable system of oppression and exploitation that existed solely to benefit

white Europeans.  The foundation was laid for a system that would preserve the balance of power in favor of the

white ancestors of these early colonists at the expense of other groups that were deemed and declared to be of

less value to American society.  The injustices that people of color experience today is a direct result of a power

dynamic established by colonists to ensure dominance of races and groups of people that were considered to be

lesser.  These systems and actions of early European colonists were so effective that they still exist today.  The

success and comfort of descendants of Europeans was ensured by these early acts of oppression.  Without the

systems and hierarchies created by white colonists, such a stratified society may not exist. The questions, tasks,

and sources in this inquiry will enable students to examine interactions between early European colonists,

American Indians, and Africans, and to apply these systems of racial subjugation to those that still exist today.

This inquiry highlights VA SOL 2b. - The student will apply social science skills to understand the impact of the

Age of Exploration by analyzing the cultural interactions among American Indians, Europeans, and Africans. The

inquiry is expected to take four 50-minute class periods. The inquiry time frame could expand if teachers think

their students need additional instructional experiences (e.g., supporting questions, formative performance

tasks, featured sources, writing). Teachers are encouraged to adapt the inquiry to meet the needs and interests

of their particular students. This inquiry lends itself to differentiation and modeling of historical thinking skills

while assisting students in reading the variety of sources.

Structure of the Inquiry

In addressing the compelling question, students will understand how early colonial laws and practices evolved into the

systems of racial oppression that exist today. The formative performance tasks guide students through the process of

analyzing sources to identify power relationships that developed and continued between European colonists and people

of color in the New World. Ultimately, students make an argument in response to the compelling question of which

injustices today have their roots in colonial history.

THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0 INTERNATIONAL LICENSE.
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Staging the Compelling Question

In staging the compelling question, students will think-pair-share examples of injustice they have experienced and how

and what the students felt when they experienced it. Students will list examples of injustice and brainstorm possible

solutions to preventing future injustice.

The staging task is not designed to delve too far into the specific content of the compelling question. Instead, it’s

intended to provide a frame of reference and context for the inquiry.  Specifically, it will activate students’ prior

knowledge of existing systems of oppression that contribute to injustice that exists in today’s society.

This task may be completed in a brief period of time, depending on how much overall time is available for the inquiry. If

following the guidelines described in the inquiry overview (three or five 50-minute class periods), then this staging task

would likely only last 10-15 minutes.
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Supporting Question 1

The first supporting question asks, "How did American Indian tribes experience European colonization?” Students will

analyze sources to determine how European colonists subjugated the American Indians that they came into contact with

while exploring and settling the New World.  Students will examine laws and practices that were created and imposed by

colonists in order to cement their position at the top of racial and economic hierarchies.

The featured sources include …

Source A: NPR Interview about Native American enslavement

Source B: Excerpt from Journal of the First Voyage of Christopher Columbus

Source C: Treaty of Hartford 1638

The formative performance task utilizes the thinking exercise “what makes you say that” to explain how each source

illustrates how American Indians experienced European colonization socially, economically, and politically.

http://pz.harvard.edu/sites/default/files/What%20Makes%20You%20Say%20That_1.pdf

The following procedures may be used to support students as they complete this task.

● use of modified sources

● modeling of examples

Work on the formative performance task provides students an opportunity to gather information they will need in

responding to the compelling question.

https://www.npr.org/2017/11/20/565410514/an-american-secret-the-untold-story-of-native-american-enslavement
https://www.americanjourneys.org/pdf/AJ-062.pdf
https://nativenortheastportal.com/annotated-transcription/digcoll2389
http://pz.harvard.edu/sites/default/files/What%20Makes%20You%20Say%20That_1.pdf
http://pz.harvard.edu/sites/default/files/What%20Makes%20You%20Say%20That_1.pdf
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Supporting Question 1

Featured Source Source A: “An American Secret: The Untold Story of Native American Enslavement”

https://www.npr.org/2017/11/20/565410514/an-american-secret-the-untold-story-of-native-american-enslavement

Supporting Question 1

Featured Source Source B: Excerpts from the Journal of Christopher Columbus

https://www.americanjourneys.org/pdf/AJ-062.pdf

Friday, 12th of October

...and on Friday they arrived at a small island of the Lucayos, called in the language of the Indians, Guanahani.  Presently

they saw naked people….The Admiral took the royal standard, and the captains went with two banners of the green

cross, which the Admiral took in all the ships as a sign, with an F and a Y1 and a crown over each letter, one on one side of

the cross and the other on the other.  Having landed, they saw trees very green, and much water, and fruitis of diverse

kinds….The Admiral...said that they should bear faithful testimony that he, in presence of all, had taken, as he now took,

possession of the said island for the King and for the Queen…

Presently many inhabitants of the island assembled. “I...that we might form great friendship, for I knew that they were a

people who could be more easily freed and converted to our holy faith by love than by force….They...came to the ship’s

boats where we were, swimming and bringing us parrots, cotton threads in skeins, darts, and many other things; we

exchanged them for other things that we gave them, such as glass beads and small bells.  In fine, they took all, and gave

what they had with good will.  It appeared to me to be a race of people very poor in everything.  They go as naked as

when their mothers bore them, and so do the women...They are very well made...their hair is short and coarse, almost

like the hairs of a horse’s tail.  They neither carry nor know anything of arms, for I showed them swords, and they took

them by the blade and cut themselves through ignorance. They have no iron…  They are all of fair stature and size...and

well made.  They should be good servants and intelligent, for I observed that they quickly took in what was said to them,

and I believe that they would easily be made Christians, as it appeared to me that they had no religion.

Thursday, 1st of November

...they found that all the people had fled.  He [Indian on board the ship] called out from a distance that there was

nothing to fear, because the strangers were good people and would do no harm to anyone.  The Admiral ordered that

nothing should be taken from them, that they might understand that he sought for nothing but gold…”

1 For Ferdinand and Ysabel (Isabella)

https://www.npr.org/2017/11/20/565410514/an-american-secret-the-untold-story-of-native-american-enslavement
https://www.americanjourneys.org/pdf/AJ-062.pdf
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Monday, 12th of November

The Admiral says...it seemed good to take some persons from amongst those at Rio de Mares, to bring to the Sovereigns,

that they might learn our language, so as to be able to tell us what there is in their lands.  Returning, they would be the

outhpieces of the Christians, and would adopt our customs and the things of the faith.  Without doubt, there is in these

lands a vast quantity of gold...I saw and I knew...that these people are without any religion, not idolaters, but very gentle,

not knowing what is evil, nor the sins of murder and theft, being without arms, and so timid that a hundred would fly

before one Spanisard, although they joke with them.

Without doubt, there is in these lands a vast quantity of gold, and the Indians I have on board do not speak without

reason when they say that in these islands there are places where they dig out gold....  There are also precious stones,

pearls, and an infinity of spices.

“Yesterday, a canoe came alongside the ship, with six youths in it.  Five came on board, and I ordered them to be

detained.  They are now here.  I afterwards sent to a house...and seized seven women, old and young, and three

children.  I did this because the men would behave better in Spain if they had women of their own land, than without

them.

Tuesday, 27th of November

Yesterday, at sunset, they arrived near a cape named Campana by the Admiral…  Proceeding onwards...they came to the

largest inhabited place they had yet seen, and a vast concourse of people came down to the beach with loud shouts, all

naked, with their darts2 in their hands.  The Admiral desired to have speech with them, so he furled sails and anchored.

The boats of the ship and the caravel were sent on shore, with orders to do no harm whatever to the Idnians, but to give

them presents.  The Indians made as if they would resist the landing, but, seeing that the boats of the Spaniards

continued to advance without fear, they retired from the beach.  The Admiral also says: - “How great the benefit that is

to be derived from this country would be, I cannot say.  It is certain that where there are such lands there must be an

infinite number of things that would be profitable.”

Wednesday, 5th of December

Looking to the S.E., he saw land, which was a very large island, according to the information of the Indians, well peopled,

and called by them Bohio.  The Admiral says that the inhabitants of Cuba, or Juana, and of all the other islands, are much

afraid of the inhabitants of Bohio, because they say that they eat people.  [The Admiral] only inferred that those of Bohio

much have more cleverness and cunning to be able to capture the others…

2 Arrows
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Supporting Question 1

Featured Source Source C: Treaty of Hartford, 1638

https://nativenortheastportal.com/annotated-transcription/digcoll2389

Articles of Agreement between the English in Connecticut and the Indians Sachems

A covenant and agreement between the English...and Miantonomo, the Chief Sachem of the Narragansetts...and

Poquiam or Uncas, the Chief Sachum of the Indians called the Mohegans, as followeth at Hartford, the 21st September

1638.

First, there is a peace and familiarity made between the said Miantonomo and the Narragansett Indians and the said

Poquiam and Mohegan Indians.

[Second,] it is agreed if there fall out injuries and wrongs for future to be done or committed each to other...they shall

not presently revenge it, but they are to appeal to the English...and they are each to do as is by the English set down, and

if the one or the other refuse to do, it shall be lawful for the English to compel them and to side and take part if they see

cause against the obstinate or refusing party.

[Third,] it is agreed and a conclusion of peace and friendship made between the said...Narragansetts and the

said...Mohegans as long as they carry themselves orderly and give no just cause of offense and that they, nor either of

them, do sheltered any that may be enemies to the English that...have had hand in murdering or killing any English man

or woman…  They...as soon as they can, either bring the chief sachem of our late enemies, the Pequots, that had the

chief hand in killing the English, to the said English or take off their heads.  As also for those murderers that are now

agreed upon amongst us that are living, they shall, as soon as they can possibly, take off their heads if they be in their

custody.

Fourth... Neither shall the Narragansetts nor Mohegans possess any part of the Pequot Country without leave from the

English, and it is always expected that the English captives are forthwith to be delivered to the English such as belong to

Connecticut…[and] Massachusetts.

The said agreements are to be kept inviolable by the parties abovesaid, and, if any make breach of them, the other two

may join and make war…

Haynes Governor, John Haynes

Roger Ludlow

The mark of Miantonomo

The mark of Poquiam, alias Uncas

https://nativenortheastportal.com/annotated-transcription/digcoll2389
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Supporting Question 2

The second supporting question asks, “Who benefited from the economic inequality in the southern colonies of British

colonial America?”  Students are asked to consider how the uneven distribution of wealth benefited some groups, while

it acted as a barrier to equality for others.  It is important to understand how white colonists benefited from the

economic systems imposed on the southern colonies in order to understand the interconnecting relationships among

various groups.

The featured sources include …

A. Map of Lord Fairfax’s land
B. Video about indentured servants and servitude
C. Economic Progress and Indians
D. The Experiences of an Indentured Servant in Virginia

The formative performance task asks students to explain in one paragraph what wealth was in colonial America and how

it was obtained and distributed.

The following procedure may be used to support students as they complete this task.

● Graphic organizer or other charts

● Modification of sources

Work on the formative performance task provides students an opportunity to gather information they will need in

responding to the compelling question.

https://www.loc.gov/resource/g3880.ct000362/
https://www.youtube.com/watch?v=Z_VpwQ-yTa4
https://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/colonial/georgia/province.html
http://historymatters.gmu.edu/d/6475/
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Supporting Question 2

Featured Source Source A: Map of Lord Fairfax’s Land

This source is available through the Library of Congress at: https://www.loc.gov/resource/g3880.ct000362/

Supporting Question 2

Featured Source Source B: Video about indentured servants

The video can be accessed here: https://www.youtube.com/watch?v=Z_VpwQ-yTa4

Supporting Question 2

Featured Source Source C: Economic Progress and Indians

This document can be accessed at:

https://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/colonial/georgia/p

rovince.html

The Province of Georgia in 1740: Economic Progress and Indians

The town of Savannah was laid out, and began to be built, in which are now 142 Houses, and good habitable Huts.  The

Soil in general, when cleared, is productive of Indian Corn, Rice, Peas, Potatoes, Pumpions, Melons, and many other

Kinds of Gourds, in great Quantities; Wheat, Oats, Barley, and other European grains.  Mulberry-Trees and Vines agree

exceedling well with the Soil and Climate, and so does the Annual COtton, whereof large Quantities have been raised;

and it is much planted.

There is already a considerable Trade in the River; and there is in this Town a Court-House, a Goal, a Store-House, a large

House for receiving the Indians, a Wharf or Bridge, a Guard-House, and some other publick Buildings; a publick Garden of

ten Acres cleared, fenced, and planted with Orange-Trees, Mulberry-Trees, Vines, some Olives, which thrive very well,

Peaches, Apples, &c…

...on the Carolina Side, is the Town of Ebenezer, which thrives very much; there are very good Houses built for each of

the Ministers, and an Orphan-House; and they have partly framed Houses and partly Huts, neatly built, and formed into

regular Streets; they have a great deal of Cattle and Corn-Ground, so that they sell Provisions at Savannah; for they raise

much more than they can consume.

https://www.loc.gov/resource/g3880.ct000362/
https://www.youtube.com/watch?v=Z_VpwQ-yTa4
https://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/colonial/georgia/province.html
https://www.loc.gov/teachers/classroommaterials/presentationsandactivities/presentations/timeline/colonial/georgia/province.html
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Thirty miles above Ebenezer, on the Carolina Side lies the Palachocolas Fort: Five Miles above the Palachocolas, on the

Georgia Side, lies the Euchee Town (or Mount Pleasant) to which about a hundred Indians belong; but few of them stay

now in the Town, they chusing rather to live dispersed. All the Land from Ebenezer to the River Briers, belongs to those

Indians, who will not part with the same, therefore it cannot be plants…

...the traders, packhorse-men, Servants, Townsmen, and others...carrying...all Kinds of proper English Goods; for which

the Indians pay in Deer-Skins, Beaver, and other Furs; each Indian Hunter is reckoned to get three hundred Weight of

Deer-Skins in a Year.  This is a very advantageous Trade to England, since it is mostly paid for in Woollen and Iron.

Above this Town to the North-West, and on the Georgia Side of the River, the Cherokees live, in the Valley of the

Appelachin Mountains; they were about five thousand Warriors; but last Year it is computed that they lost a thousand,

partly by the SmallPox, and partly (as they themselves say) by too much Rum brought from Carolina.  The French are

striving to get this Naiton from us, which if they do, Carolina must be supported by a vast Number of Troops, or lost; But

as long as we keep the Town of Augusta, our Party in the Cherokees can be so easily furnished with Arms, Ammunition

and Necessaries, that the French will not be able to gain any Ground there.

The Creek Indians live to the Westward of this Town. Their chief Town is the Cowetas,  two hundred Miles from Augusta

and one hundred and twenty Miles from the nearest French Fort.  The Lower Creeks consist of about a thousand, and the

Upper Creeks about seven hundred Warriors, upon the Edge of whose Country, the French Fort of Albamahs lies: THey

are esteemed to be sincerely attached to his Majesty’s Interest.

Beyond the Creeks lie the brave Chikesaws, who inhabit near the Mississippi River, and possess the Banks of it; these

have resisted bother the Bribes and Arms of the

French; and Traders sent by us live amongst them.

At Augusta there is a handsome Fort, where there is a small Garrison of about twelve or fifteen Men, besides Offices;

and one Reason that drew the Traders to settle the Town of Augusta, as the Safety they received from this Fort, which

stands upon high Ground on the Side of the River Savannah, which is there one hundred and forty Yards wide, and very

deep; another Reason was the Richness and Fertility of the Land.  The great Value of this Town of Augusta occasioned the

General to have a Path marked out, through the Woods, from thence to Old Ebenezer; and the Cherokee Indians have

marked out one from thence to their Nation, so that Horsemen now can ride from the Town of Savannah to the Nation of

Cherokees, and any other of the Indians Nations, all on the Georgia Side of the River… This Road begins to be

frequented, and will every Day be more and more so, and by it the Cherokee Indians can at any Time come down to our

Assistance.
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Supporting Question 2

Featured Source Source D: The Experiences of an Indentured Servant in Virginia

This source can be accessed at http://historymatters.gmu.edu/d/6475/

“Our Plantation is Very Weak”: The Experiences of an Indentured Servant in Virginia, 1623

Richard Frethorne:

LOVING AND KIND FATHER AND MOTHER:

My most humble duty remembered to you, hoping in god of your good health, as I myself am at the making hereof.  This

is to let you understand that I your child am in a most heavy case...such that it causeth much sickness...scurvy and the

bloody flux and diverse other diseases, which maketh the body very poor and weak.  And when we are sick there is

nothing to comfort us; for since I came out of the ship I never ate anything but peas, and loblollie (that is, water gruel).

As for deer or venison I never saw any since I came into this land.  There is indeed some fowl, but we are not allowed to

go and get it, but must work hard both early and late for a mess of water gruel and a mouthful of bread and beef.  A

mouthful of break...must serve four men which is most pitiful.  [You would be grieved] if you did know as much as I [do],

when people cry out day and night… For we live in fear of the enemy every hour, yet we have had a combat with

them...and we took two alive and made slaves of them. But it was by policy, for we are in great danger; for our

plantation is very weak by reason of the death and sickness of our company.

And I have nothing to comfort me, nor is there nothing to be gotten here but sickness and death, except [in the event]

that one had money… But I have nothing at all - no, not a shirt to my back but two rags (2), nor clothes but one poor

suit, nor but one pair of shoes, but one pair of stockings, but one cap… My cloak is stolen by one of my fellows, and his

dying hour [he] would not tell me what he did with it; but some of my fellows saw him have butter and beef out of a

ship, which my cloak, I doubt [not], paid for.  So that I have not a penny, or a penny worth, to help me too either spice or

sugar or strong waters, with the which one cannot live here.  For as strong beer in England doth fatten and strengthen

them...for I do protest unto you that I have eaten more in [one] day at home than I have allowed me here for a week.

For when we go to Jamestown (that is 10 miles of us) there lie all the ships that come to land, and there they must

deliver their goods… And indeed so I find it now, to my great grief and misery; and [I] saith that if you love me you will

redeem me suddenly, for which I do entreat and beg. And if you cannot get the merchants to redeem me for some little

money, then for God’s sake get a gathering or entreat some good folks to lay out some little sum of money in meal and

cheese and butter and beef. Any eating meat will yield great profit. Oil and vinegar is very good; but, father, there is great

loss in leaking. But for God’s sake send beef and cheese and butter…

...and if I die before it come, I have entreated Goodman Jackson to send you the worth of it, who hath promised he will.

If you send, you must direct your letters to Goodman Jackson, at Jamestown, a gunsmith. Wherefore, for God’s sake, pity

me. I pray you to remember my love to all my friends and kindred. I hope all my brothers and sisters are in good health,

and as for my part I have set down my resolution that certainly will be; that is, that the answer of this letter will be life or

death to me. Therefore, good father, send as soon as you can; and if you send me any thing let this be the mark.

http://historymatters.gmu.edu/d/6475/
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ROT

RICHARD FRETHORNE,

MARTIN’S HUNDRED .

Source: Richard Frethorne, letter to his father and mother, March 20, April 2 & 3, 1623, in Susan Kingsbury, ed., The

Records of the Virginia Company of London (Washington, D.C.: Government Printing Office, 1935), 4: 58–62
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Supporting Question 3

The third supporting question asks, “How did Africans in early colonial Virginia experience laws that established a racial

hierarchy?” Students will learn about the various laws put in place by white colonists in order to subjugate the Africans

that were brought into the colonies.  These laws provided a structure for racism that would endure into the twenty-first

century.

The featured sources include …

A. Black Code laws of Virginia and Maryland

B. A Report of a Committee from an Assembly Concerning the Freedom of Elizabeth Key

The formative performance task asks students to illustrate in two paragraphs how Africans in colonial Virginia

experienced the establishment of a racial hierarchy in the American colonies.

The following procedure may be used to support students as they complete this task.

● Graphic organizers

● Differentiation of sources

Work on the formative performance task provides students an opportunity to gather information they will need in

responding to the compelling question.

https://www.encyclopediavirginia.org/_an_act_concerning_servants_and_slaves_1705
https://www.encyclopediavirginia.org/_A_Report_of_a_Comittee_from_an_Assembly_Concerning_the_freedome_of_Elizabeth_Key_1656
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Supporting Question 3

Featured Source Source A: Video about slave laws (Montpelier)

This source can be accessed at: https://www.youtube.com/watch?v=2sdaATkniKk

Supporting Question 3

Featured Source Source B: Black Code Laws of Virginia and Maryland

This source can be accessed at: https://www.encyclopediavirginia.org/_an_act_concerning_servants_and_slaves_1705

Black Codes of Virginia and Maryland

Virginia, 1639

Act X. All persons except Negroes are to be provided with arms and ammunitions or be fined at the pleasure of the

governor and council.

Maryland, 1664

That whatsoever free-born [English] woman shall intermarry with any slave. . . shall serve the master of such slave during

the life of her husband; and that all the issue of such free-born women, so married shall be slaves as their fathers were.

Virginia, 1667

Act III. Whereas some doubts have arisen whether children that are slaves by birth. . . should by virtue of their baptism

be made free, it is enacted that baptism does not alter the condition to the person as to his bondage or freedom;

masters freed from this doubt may more carefully propagate Christianity by permitting slaves to be admitted to that

sacrament.

Virginia, 1682

Act I. It is enacted that all servants. . . which [sic] shall be imported into this country either by sea or by land, whether

Negroes, Moors [Muslim North Africans], mulattoes or Indians who and whose parentage and native countries are not

Christian at the time of their first purchase by some Christian. . . and all Indians, which shall be sold by our neighborign

Indians, or any other trafficing with us for slaves, are hereby adjudged, deemed and taken to be slaves to all intents and

purposes any law, usage, or custom to the contrary notwithstanding.

Black Laws of Virginia

Negro Universities Press, 1969

Greenwood Publishing Group

Before the Mayflower: A History of Black America Penguin Books, 1983

https://www.youtube.com/watch?v=2sdaATkniKk
https://www.encyclopediavirginia.org/_an_act_concerning_servants_and_slaves_1705


VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS

Supporting Question 3

Featured Source Source A: A report of a Committee from an Assembly Concerning the Freedom of Elizabeth
Key

This source can be accessed at

https://www.encyclopediavirginia.org/_A_Report_of_a_Comittee_from_an_Assembly_Concerning_the_freedome_of_El

izabeth_Key_1656

A report of a Committee from an Assembly Concerning the freedom of Elizabeth Key

On July 21, 1656, in "A Report of a Comittee from an Assembly Concerning the freedome of Elizabeth Key," the General

Assembly ruled that the slave Elizabeth Key should be freed.

It appeareth to us that shee is the daughter of Thomas Key by severall Evidences and by a fine imposed upon the said

Thomas for getting her mother with Child of the said Thomas That she hath bin by verdict of a Jury impannelled 20th

January 1655 in the County of Northumberland found to be free by severall oathes which the Jury desired might be

Recorded That by the Comon Law the Child of a Woman slave begott by a freeman ought to bee free

(Modified) It appears to us that she is the daughter of Thomas Key as determined by evidence and by a fine imposed

upon Thomas for getting her mother pregnant.  She has been by verdict of a Jury, on the 20th of January, 1655 in the

County of Northumberland is found to be free.  It shall be recorded that the common law child of a woman slave whose

father was a free man ought to be free.

https://www.encyclopediavirginia.org/_A_Report_of_a_Comittee_from_an_Assembly_Concerning_the_freedome_of_Elizabeth_Key_1656
https://www.encyclopediavirginia.org/_A_Report_of_a_Comittee_from_an_Assembly_Concerning_the_freedome_of_Elizabeth_Key_1656
https://www.encyclopediavirginia.org/Key_Elizabeth_fl_1655-1660
https://www.encyclopediavirginia.org/Free_Blacks_in_Colonial_Virginia


VIRGINIA INQUIRY COLLABORATIVE AND C3 TEACHERS

Supporting Question 4

The fourth supporting question asks : “Why do injustices from the colonial period continue to impact people of color in

the United States today?”  Students are asked to apply what they have learned about race and wealth in colonial America

to issues that are present today.  Students will learn about inequalities in the justice system and health care that plague

minority populations today.

The featured sources include …

A. Imprisonment rates based on race, 2019
B. Mass Incarceration, Stress, and Black Infant Mortality
C. Historical impact on health disparities on reservations

The formative performance task asks students to Use claim/support/question about how an injustice in America today is

connected to colonial history. Provide three examples of evidence to support your claim. .

The following procedure may be used to support students as they complete this task.

● Graphic organizer or other charts

● Modification of sources

Work on the formative performance task provides students an opportunity to gather information they will need in
responding to the compelling question.

https://www.washingtonpost.com/crime-law/2019/12/04/states-imprison-black-people-five-times-rate-whites-sign-narrowing-yet-still-wide-gap/
https://www.americanprogress.org/issues/race/reports/2018/06/05/451647/mass-incarceration-stress-black-infant-mortality/
https://www.bloomberg.com/news/articles/2019-12-02/what-s-behind-native-american-health-disparities
http://pz.harvard.edu/sites/default/files/Claim%20Support%20Question_0.pdf
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Supporting Question 4

Featured Source Source A: States imprison black people at five times the rate of whites — a sign of a narrowing
yet still-wide gap

https://www.washingtonpost.com/crime-law/2019/12/04/states-imprison-black-people-five-times-rate-whites-sign-narr
owing-yet-still-wide-gap/

Supporting Question 4

Featured Source Source B: Mass Incarceration, Stress, and Black Infant Mortality

https://www.americanprogress.org/issues/race/reports/2018/06/05/451647/mass-incarceration-stress-black-infant-mor
tality/

Supporting Question 4

Featured Source Source C: How ‘Indian Relocation’ Created a Public Health Crisis

https://www.bloomberg.com/news/articles/2019-12-02/what-s-behind-native-american-health-disparities

https://www.washingtonpost.com/crime-law/2019/12/04/states-imprison-black-people-five-times-rate-whites-sign-narrowing-yet-still-wide-gap/
https://www.washingtonpost.com/crime-law/2019/12/04/states-imprison-black-people-five-times-rate-whites-sign-narrowing-yet-still-wide-gap/
https://www.americanprogress.org/issues/race/reports/2018/06/05/451647/mass-incarceration-stress-black-infant-mortality/
https://www.americanprogress.org/issues/race/reports/2018/06/05/451647/mass-incarceration-stress-black-infant-mortality/
https://www.bloomberg.com/news/articles/2019-12-02/what-s-behind-native-american-health-disparities
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Summative Performance Task

At this point in the inquiry students have examined the link between colonial laws, beliefs, and policies to injustices

present and alive in our society today.  Students should be able to demonstrate the breadth of their understanding and

their ability to use evidence from multiple sources to support their claims. In this summative performance task, students

are asked to construct an evidence-based argument responding to the compelling question “What injustices in America

today have their roots in colonial history?” It is important to note that students’ arguments could take a variety of forms,

including a detailed outline, poster, or essay.

Students’ arguments likely will vary, but could include any of the following.

● The most enduring injustice that stems from the colonial period today is the mistreatment of Native Americans.

● The most enduring injustice that stems from the colonial period today is racism.

● The most enduring injustice that stems from the colonial period today is fear of the unknown.

● The most enduring injustice that stems from the colonial period today is white supremacy (i.e. European

ethnocentrism).

● The most enduring injustice that stems from the colonial period today is economic inequality.

To extend this inquiry, students might create a Historical Time Machine or piece of “What if?” History.  Students will

consider how an issue of injustice in America began in the colonial period and will explain how it could have been

corrected if colonial history was changed.

To take informed action students complete the following steps.

● Understand: Many contemporary injustices in America have their roots in colonial history. People can work

together to solve problems using democracy. You can be a part of the change to improve your community.

● Assess: Determine the most effective way to inform and organize action to address the injustice you choose as

your focus. What must people do to solve the problem? How can you take action and inspire others to do so as

well?

● Act: Select a specific action (letter, poster, speech, march, PSA school announcements) to implement in your

school or community.


