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What are the best tools of 
political resistance? 

	
The Revolution Evolves 

Artist: Ann Lewis 
Amplifier.org 

 
Supporting Questions 

1. What tools do people use to resist and protest?  
2. What tools of resistance were used to protest the 1893 Overthrow of the Hawaiian 

Kingdom?  
3. What tools of resistance have been used in the Kū Kiaʻi Mauna/Protect Mauna Kea 

Movement? 
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What are the best tools of political resistance? 

Standards and 
Content 

8.W.9 - Draw evidence from literary or informational texts to support analysis, 
reflection, and research. 

a. Apply grade 8 Reading standards to literature (e.g., “Analyze how a modern 
work of fiction draws on themes, patterns of events, or character types from 
myths, traditional stories, or religious works such as the Bible. including 
describing how the material is rendered new”). 

b. Apply grade 8 Reading standards to literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific claims in a text, assessing whether the 
reasoning is sound and the evidence is relevant and sufficient; recognize when 
irrelevant evidence is introduced”). 

Staging the 
Compelling 
Question 

Define the terms/concepts: resistance, protest, and justice. 

	

Supporting Question 1  Supporting Question 2  Supporting Question 3 
What tools do people use to 
resist? 
 

 What tools of resistance were 
used to protest the 1893 
overthrow of the Hawaiian 
Kingdom? 

 What tools of resistance have 
been used in the Kū Kiaʻi 
Mauna/Protect Mauna Kea 
Movement? 

Formative Performance Task  Formative Performance Task  Formative Performance Task 
Examine and analyze music, art, 
writing, and collective action 
that have been used as tools of 
resistance in Hawaiʻi and engage 
in a “Plain Vanilla” P4C 
discussion about the different 
mediums. 

 Complete a note taking 
template after engaging with 
each of the four sources for a 
total of four (4) sheets of notes 
that include key words and 
details any questions they have 
about what they read/ saw. 

 Complete a textual analysis 
graphic organizer describing what 
they see (literally), what they can 
infer, and what deeper questions 
they have as they engage with 
each of the sources. 

Featured Sources  Featured Sources  Featured Sources 
Source A: Music - YouTube: 
Sudden Rush EĀ 
 
Source B: Art - Mele Murals:  
 
Source C: Writing - Poem: A 
Poem for George Helm, Aloha 
Week 1980 by Eric Chock 
 
Source D: Collective Action - 
Dennis “Bumpy” Kanahele  
 

 Source A: Music - Kaulana Nā 
Pua  
	
E ku ana ka paia: the 
contemporary  
 
Source B: Art - 1897 “Another 
Shotgun Wedding” Political 
Cartoon  
 
Source C: Writing - 1897 Kū’ē 
Petition 
 

 Source A: Music:  Kū Haʻaheo 
 
Source B: Art - Kealoha Wong 
Slam Poetry  
 
Source C: Writing - Civil Beat 
Article: “Three Young Protestors, 
Three Different Paths to Mauna 
Kea” by Blaze Lovell  
 
Source D: Collective Action – 
Hawaiʻi Ponoʻī: This is how we 
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Source D: Collective Action - 
An 
overview of the 1895 Wilcox 
Rebellion 
 

rise 

	

Summative 
Performance 
Task 

ARGUMENT: What are the best tools of resistance? Construct an argument (e.g., detailed 
outline, poster, essay) using specific claims and relevant evidence from sources while 
acknowledging competing views. 

EXTENSION. Select the “best” resistance medium (music, art, writing, or collective action) 
and write a composition explaining why it is the most effective.  

Taking 
Informed 
Action 

UNDERSTAND complete a “unique features” and “overlapping features” diagram of 
resistance to the 1893 Overthrow of the Hawaiian Monarchy, the Kū Kiaʻi Mauna/Protect 
Mauna Kea Movement, and another resistance movement in Hawaiʻi (Sovereignty, 
Kahoʻolawe, Hawaiian Renaissance, Save our Sherwoods, The Akaka Bill, Kahuku Wind 
Farm, Puʻuhonua o Waimānalo, etc). 
ASSESS choose a current resistance movement and medium 
ACT create a piece (music, art, writing, collective action plan) in support of the current 
resistance movement you’ve chosen to be published in the school monthly newsletter 

*Featured	sources	are	suggested	and	links	are	provided.		It	may	be	that	these	links	are	broken	and	we	apologize	
in	advance	for	the	inconvenience
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Overview 

Inquiry Description 

What are the best tools of political resistance?  This inquiry gives students a snapshot of how music, art, 
writing, and collective action have been utilized, both historically and in the contemporary, as tools of 
resistance in Hawaiʻi.  Hawaiʻi, an independent country governed as a constitutional monarchy until the illegal 
overthrow of sitting Queen Liliʻuokalani by American Businessmen in 1893, provides a unique microcosm 
from which to view historical and contemporary instances of resistance of outside interests by a native people 
and their allies.  Students will examine and analyze examples of resistance from right after the overthrow.  They 
will engage with music, art, writing, and collective action from instances in Hawaiian history from the time 
after the overthrow ranging from the protests against the bombing of the island of Kahoʻolawe, Dennis 
“Bumpy” Kanhele and the formation of Puʻuhonua o Waimānalo, the Hawaiian Rights movement in the 1990’s, 
and in the contemporary with the Mele Murals project.  The inquiry will then move into examining 
contemporary examples of resistance in music, art, writing, and collective action from the realm of the Kū Kiaʻi 
Mauna/Protect Mauna Kea movement.  Students will gather and build knowledge of what resistance has looked 
like and what those venues of resistance have accomplished. 

This inquiry will be conducted through the lens of English Language Arts.  It includes reading and 
analyzing the precise diction of tools of resistance and encompasses literature, poetry, academic texts, 
newspaper articles, and documentary films.  Students should utilize skills that they have acquired over 
the course of their English Language Arts learning to analyze and examine the impact of the different 
forms of resistance utilized, focusing on citing evidence for their claims and inferences, determining 
main ideas and key points, writing objective summaries, and determining connotation and the meanings 
of figurative language they encounter in their exploration of the different texts.  

This this inquiry highlights the following additional standards:  

8.RL.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly 
as well as inferences drawn from the text. 

8.RL.2 Determine a theme or central idea of a text and analyze its development over the course of the 
text, including its relationship to the characters, setting, and plot; provide an objective summary 
of the text. 

8.RL.4 Determine the meaning of words and phrases as they are used in a text, including figurative and 
connotative meanings; analyze the impact of specific word choices on meaning and tone, 
including analogies or allusions to other texts. 

8.RL.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, at 
the high end of grades 6–8 text complexity band independently and proficiently. 

8.RI.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly 
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as well as inferences drawn from the text. 

8.RI.2 Determine a central idea of a text and analyze its development over the course of the text, 
including its relationship to supporting ideas; provide an objective summary of the text. 

8.RI.3 Analyze how a text makes connections among and distinctions between individuals, ideas, or 
events (e.g., through comparisons, analogies, or categories). 

8.RI.4 Determine the meaning of words and phrases as they are used in a text, including figurative, 
connotative, and technical meanings; analyze the impact of specific word choices on meaning 
and tone, including analogies or allusions to other texts. 

8.RI.10 By the end of the year, read and comprehend literary nonfiction at the high end of the grades 6–
8 text complexity band independently and proficiently. 

Formative Performance Task #1 has students examine and analyze music, art, writing, and collective action that 
have been used as tools of resistance in Hawaiʻi and then engage in a “Plain Vanilla” P4C discussion about the 
different mediums.  Students will begin to understand the deep and important influence of the mediums of 
music, art, writing, and collective action to the action of resistance in Hawaiʻi and how ingrained resistance is in 
the culture of Kanaka Maoli.  Engaging in a “Plain Vanilla” P4C will allow students to independently facilitate 
a meaningful discussion about the importance and relevance of resistance in Hawaiʻi.  Over the course of the 
inquiry, students will repeatedly explore resistance in the context of these mediums (music, art, writing, and 
collective action).  Formative Performance Task #2 has students complete a note taking template after engaging 
with each source for a total of four (4) sheets of notes that includes key words and details any questions they 
have about what they read/saw.  The note taking template is designed to give students a quick reference sheet to 
refer to when needed and also to support them in synthesis of information and the solidification of the English 
Language Arts skills of citing text evidence and determining a central idea or theme in text.  It also provides the 
opportunity to record questions that will continue to drive the inquiry.  Formative Performance Task #3 has 
students completing a textual analysis graphic organizer describing what they see (literally), what they can 
infer, and what deeper questions they have as they engage with each of the sources.  This graphic organizer will 
allow at-a-glance comparisons while honing English Language Arts skills.  Students may be more familiar with 
the Kū Kia’i Mauna/ \Protect Mauna Kea movement than any other instance of resistance covered in this 
inquiry as it is currently the most contemporary, widespread resistance movement in Hawaiʻi. 

It is important to note that this inquiry requires prerequisite knowledge of Hawaiʻi’s 6-8 Grade Social Studies 
Core Standards: History of the Hawaiian Kingdom. 

*Note: This inquiry is expected to take five to six, 75-minute class periods. The inquiry time frame could 
expand if teachers think their students need additional instructional experiences (e.g., supporting questions, 
formative performance tasks, featured sources, writing). Teachers are encouraged to adapt the inquiry to meet 
the needs and interests of their students. This inquiry lends itself to differentiation and modeling of historical 
thinking skills while assisting students in reading the variety of sources. 
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Structure of the Inquiry  

In addressing the compelling question and because this inquiry takes place through the lens of English 
Language Arts, each supporting question is explored through four types of media: music, art, writing, and an 
example of collective action.  The inquiry is structured first to give students a general overview of what 
resistance has looked like throughout different movements in the history of Hawaiʻi (the Hawaiian Sovereignty 
Movement and the resistance to the construction of the H3 in the 90’s; the contemporary Mele Murals project; 
The Poem “Poem for George Helm, Aloha Week 1980 about the protest of the bombing of Kahoʻolawe and the 
disappearance of activists George Helm and Kimo Mitchell; and Dennis “Bumpy” Kanahele and his protest to 
form a “government within a government” that became Puʻuhonua o Waimānalo).  The inquiry then becomes 
more focused looking specifically at examples of resistance directly after the illegal overthrow of the Hawaiian 
Kingdom by American Businessmen in 1893.  This part of the inquiry is rich with literature and history, and 
students may need additional support and guidance when interacting with the featured sources.  Finally, the 
inquiry moves into focusing on the contemporary and examples of resistance from the Kū Kia’i Mauna/ Protect 
Mauna Kea movement.  By structuring the inquiry in this manner, students are able to grasp and grapple with 
the compelling question that guides this inquiry. 
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Staging the Compelling Question 

 

Supporting Question #1 What are the best tools of political resistance? 

Featured Source concept / vocabulary definitions 
 

Resistance the refusal to accept or comply with something; the attempt 
to prevent something by action or argument. 

Protest a statement or action expressing disapproval of or objection 
to something 

Justice based on or behaving according to what is morally right and 
fair; just behavior or treatment 

 

In staging the compelling question, students will define and explore their personal understanding of the 
concepts of resistance, protest, and justice based on their respective definitions. 

This inquiry opens with the question “What are the best tools of political resistance?” In order to begin 
understanding the compelling question, students need to develop an understanding of the concept of resistance 
and then of the relative concepts of protest and justice. 

Teachers can begin with an activity that allows students to assign personal understandings to the dictionary 
definitions of each of the concepts.  Teachers can provide the definitions to copy or students can be instructed to 
search for and copy the definitions individually.  After clear definitions of each of the concepts have been 
agreed upon, teachers can engage students to create personal meaning from each with a CSI (color, symbol, 
image) activity.  First students will assign a specific color and explain in detail the reasons they feel the color 
best represents the concept.  Next, students would design an original representative symbol of each concept.  
Finally, students will find (online) or draw an image that showcases each concept in practice. 

Staging the compelling question in this manner allows students to develop a personal understanding of each 
concept in order to better anchor the inquiry. 

Teachers can follow up by asking students for current examples of each of the three concepts as related to 
themselves, their community, or the wider world.  Student answers will provide insight to their level of 
understanding about the concepts that anchor the inquiry.  Teachers can decide if students’ levels of 
understanding are sufficient to proceed with the inquiry or if more staging activities are necessary. 
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Supporting Question 1  

 

Supporting Question What tools do people use to resist? 

Formative Performance 
Task 

Examine and analyze music, art, writing, and collective action that have been 
used as tools of resistance in Hawaiʻi and engage in a “Plain Vanilla” P4C 
discussion about the different mediums. 

Featured Sources • Source A: Music - YouTube: Sudden Rush EĀ 
• Source B: Art - Mele Murals:  
• Source C: Writing - Poem: A Poem for George Helm, Aloha Week 

1980 by Eric Chock 
• Source D: Collective Action - Dennis “Bumpy” Kanahele  

 

Conceptual 
Understandings 

8.R.4 - Determine the meaning of words and phrases as they are used in a text, 
including figurative and connotative meanings; analyze the impact of specific 
word choices on meaning and tone, including analogies or allusions to other 
texts. 
8.R.10 - By the end of the year, read and comprehend literary nonfiction and 
literature, including stories, dramas, and poems at the high end of the grades 6–
8 text complexity band independently and proficiently. 

The first supporting question asks students to examine the different types of tools the people of Hawaiʻi have 
used in their resistance to various political issues.  Utilizing the featured sources, this question is examined first 
through place (Hawaiʻi) and second through the lens of English Language Arts, looking specifically at music, 
art, writing, and an example of collective action. 

The formative performance task for the first supporting question is a “Plain Vanilla” discussion.  “Plain 
Vanilla” is a collaborative strategy developed by Philosophy for Children Hawaiʻi (P4CHI) visit this link for 
more information: http://www.c3teachers.org/wp-content/uploads/2014/10/Collaborative-Civic-Spaces-C3-
Brief.pdf 

The scaffolds and other materials may be used to support students as they work with sources should include 
note taking at a minimum, with teachers directing students to focus on the main/central idea of each piece and 
the feeling that it evokes while students are engaging with each respective source.  Any notes students take can 
be referenced during the “Plain Vanilla” P4C process.  In addition, teachers can add further supplemental 
activities to engage with each featured source as necessary. 

The following sources were selected to give students an overview of acts of political resistance in the modern 
history of Hawaiʻi.  
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Type Details Context 

Source A: Music 
 
 

Music - YouTube: Sudden Rush 
EĀ 

In the late 1980’s and throughout 
the 1990’s there was a push for 
Hawaiian Sovereignty and nation 
within a nation status.  In 2002, 
Hawaiian Activists and musicians 
Sudden Rush put out an album 
titled EĀ which translates to 
sovereignty, rule, independence.  
This is the title track off that 
album. 

Source B: Art 
 

Mele Murals Documentary 
 

Mele Murals is a project that 
focuses on the creation of large-
scale mural designs that focus on 
Hawaiian lyrics (mele) that explore 
moʻolelo ʻāina (stories of place) 
and cultural and historical heritage.  

Source C: Writing Title: “Poem for George Helm, 
Aloha Week 1980” 
Author: Erick Chock 
 

“Poem for George Helm, Aloha 
Week 1980” is a poem written 
about George Helm that 
commemorates his values and the 
values of the Protect Kahoʻolawe 
ʻOhana who were successful in 
ending the US military bombing of 
the island of Kahoʻolawe and its 
eventual return to the people of 
Hawaiʻi.  

Source D: Collective Action Title: “Life of Resistance” 
Author: Timothy Hurley 
Publication: Honolulu Star 
Advertiser 
 

A brief overview of the life of 
Dennis “Bumpy” Kanahele, his 
success in resisting the State of 
Hawaiʻi, and the resulting 
formation of Puʻuhonua o 
Waimānalo. 

 
Additional Sources that can be utilized: 

● Lyrics of EĀ 
Link: http://yamasawaenglish.blogspot.com/2009/06/ea-lyrics-from-sudden-rush.html 

● Video: Haunani Kay Trask on the word Haole 
Hawaiian Activist, Haunani Kay Trask, explaining the word Haole, deconstructing the myth of the word 
as a pejorative term, and exploring pervasive white supremacy ideals behind the objection of its use 
Link: https://youtu.be/6LYLc2gIFOE  

● Music Video: Hawaiʻi ‘78 
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Various artists, schools, and Hālau reimagine the song Hawaiʻi ‘78 
Link: https://youtu.be/HVuvKIFa6kc  
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Supporting Question 2  

 

Supporting Question What tools of resistance were used to protest the 1893 Overthrow of the 
Hawaiian Kingdom? 

Formative Performance 
Task 

Complete a note taking template after engaging with each source for a total of 
four (4) sheets of notes that includes key words and details any questions they 
have about what they read / saw. 

Featured Sources • Source A: Music - Kaulana Nā Pua , E ku ana ka aia: the contemporary  
• Source B: Art - 1897 “Another Shotgun Wedding” Political Cartoon  
• Source C: Writing - 1897 Kū’ē Petition 
• Source D: Collective Action – An overview of the 1895 Wilcox 

Rebellion 

Conceptual 
Understandings 

8.R.1 - Cite the textual evidence that most strongly supports an analysis of what 
the text says explicitly as well as inferences drawn from the text. 
8.R.2 - Determine a central idea of a text and analyze its development over the 
course of the text, including its relationship to supporting ideas; provide an 
objective summary of the text. 
8.R.10 - By the end of the year, read and comprehend literary nonfiction and 
literature, including stories, dramas, and poems at the high end of the grades 6–
8 text complexity band independently and proficiently. 

The second supporting question asks students to examine different types of tools people of Hawaiʻi have used in 
their resistance to the 1893 Overthrow of the Hawaiian Kingdom.  Utilizing the featured sources, this question, 
like the first, is examined first through place (Hawaiʻi) and second through the lens of English Language Arts, 
looking specifically at music, art, writing, and an example of collective action. 

The formative task for the second supporting question is for students to complete a note taking graphic 
organizer for each source that they interact with.  Teachers can use any note taking graphic organizer of their 
choosing to suit the needs of their individual classes.  The graphic organizer provided below focuses on the 
Hawaiʻi ELA Common Core State Standards of 8.R.2 (determining a theme/central idea of the text) and 8.R.1 
(citing supportive text evidence); it also provides space for students to jot down questions and keywords that 
stand out to them while interacting with the different sources. 

Teachers may implement this task by providing a blank graphic organizer for note taking at the beginning of 
each new source material, directing students to write down the main points and their corresponding supporting 
details.  Adjusting for different levels and needs of each class, teachers can scaffold information by directing 
students' attention to specific ideas, themes, keywords, etc. within the sources that students can use to develop 
and deepen their understanding of the sources and context in which those sources take place.  Separate sheets 
for each source will provide material for students to refer back to during the culminating activity. 
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The scaffolds and other materials may be used to support students as they work with sources.  Teachers can 
print out individual copies of lyrics, articles, and images and provide transcripts of the documentary.  Teachers 
can determine the amount of vocabulary support students need and provide definition sheets or bell work 
activities to preview difficult vocabulary prior to engaging with the source material. 

The following sources were selected to give students a broad overview of some of the tools of resistance that 
were utilized in response to Overthrow of the Hawaiian Monarchy in 1893. 

 
Type Details Context 

Source A: Music 
  

Song: Kaulana Nā Pua 
Contextual Article :  E ku ana ka 
paia: the contemporary 
Artist: Various 
Writer: Eleanor 
Kekoaohiwaikalani Wright 
Prendergast  
 

“Kaulana Nā Pua" (literally, 
"Famous are the Flowers") is a 
Hawaiian patriotic song written by 
Eleanor Kekoaohiwaikalani 
Wright Prendergast (April 12, 
1865 – December 5, 1902) in 1893 
for members of the Royal 
Hawaiian Band who protested the 
overthrow of Queen Liliʻuokalani 
and the Hawaiian Kingdom. The 
song is also known under the title 
of Mele ʻAi Pōhaku, the Stone-
Eating Song, or Mele Aloha ʻĀina, 
the Patriot's Song.” 

Source B: Art 
 

Type: Political Cartoon 
Title: “Another Shotgun Wedding” 
Date: 1897 
 

“In 1897 the satirical magazine 
Puck printed this political cartoon 
depicting “another shotgun 
wedding, with neither party 
willing” between Uncle Sam and a 
female personification of Hawaiʻi. 
President William McKinley 
officiates the wedding while 
Senator John Tyler Morgan of 
Alabama, who supported 
American expansion, stands 
watch.” 

Source C: Writing Title: Kū’ē Petitions (Anti-
annexation petitions) 
Organizers: Hui Aloha Aina 
Date: 1897 
 

Kūʻē Petitions were a protest 
against the annexation of Hawaiʻi 
to the United States.  The majority 
of the population of the Hawaiian 
Kingdom in the late 1890s was 
vociferously opposed to 
annexation. In a single weeklong 
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petition drive in 1897, 21,269 
signatures — representing 95% of 
the native adult population of 
Hawaiʻi at the time — were 
procured by horseback, boat and 
foot travel by members of Hui 
Aloha ʻĀina (Hawaiian Patriotic 
League). Names on the petition 
were from loyal subjects of the 
Hawaiian Kingdom many of which 
were Asian because of the Chinese 
exclusion acts of 1882 that 
threatened the voting rights of the 
Asian population in the Hawaiian 
Kingdom. These petitions were 
hand-carried to Washington and 
delivered to the United States 
Senate.” 

Source D: Collective Action 1895 Wilcox Rebellion 
 

A short video that recounts the 
history of Robert Wilcox's 
rebellion against the newly formed 
Republic of Hawaiʻi. 

 
Additional Sources that can be utilized: 

● Lyrics and Translation of Kaulana Nā Pua 
Link: https://en.wikipedia.org/wiki/Kaulana_N%C4%81_Pua  

● Hawaiʻi’s Story by Hawaiʻi’s Queen, Chapter LV “My Official Protest to the Treaty” and “Appendix C: 
The Text of the Treaty”. 
Queen Lilʻuokalani recounts how she protested the treaty of annexation in her book Hawaiʻi’s Story by 
Hawaiʻi’s Queen, included in Appendix C is the text of the treaty of annexation. 
Link: https://digital.library.upenn.edu/women/liliuokalani/Hawaiʻi/Hawaiʻi.html 
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Source C 
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Supporting Question 3  

 

Supporting Question What tools of resistance have been used in the Kū Kiaʻi Mauna/Protect Mauna 
Kea Movement? 

Formative Performance 
Task 

Complete a textual analysis graphic organizer describing what they see 
(literally), what they can infer, and what deeper questions they have as they 
engage with each of the sources. 

Featured Sources • Source A: Music:  Kū Haʻaheo 
• Source B: Art - Kealoha Wong Slam Poetry  
• Source C: Writing - Civil Beat Article: “Three Young Protestors, Three 

Different Paths to Mauna Kea” by Blaze Lovell  
● Source D: Collective Action – Hawaiʻi Ponoʻī: This is how we rise 

Conceptual 
Understandings 

8.R.3 - Analyze how a text makes connections among and distinctions between 
individuals, ideas, or events (e.g., through comparisons, analogies, or 
categories). 
8.R.10 - By the end of the year, read and comprehend literary nonfiction and 
literature, including stories, dramas, and poems at the high end of the grades 6–
8 text complexity band independently and proficiently. 

The third supporting question asks students to examine different types of tools people have used in their 
resistance to the Thirty Meter Telescope being built at the summit of Mauna Kea, also known as the Protect 
Mauna Kea Movement or Kū Kiaʻi Mauna.  Utilizing the featured sources, this question, like the first and 
second, is examined first through place (Hawaiʻi) and second through the lens of English Language Arts, 
looking specifically at music, art, writing, and an example of collective action.  

The formative task for the third supporting question is for students to complete a textual analysis graphic 
organizer describing what they see (literally, what they can infer, and what deeper questions they have as they 
engage with each of the sources).  Teachers can use any textual analysis graphic organizer.  As this political 
resistance movement is more recent (2019) students may be more aware of the movement and may be able to 
bring a more critical understanding of the tools of resistance that have been used. 

Teachers may implement this task by having students complete the graphic organizer - two rows for every 
source.  Teachers should direct students to record first what stood out to them the most while interacting with 
the featured source and then one topic, theme, or idea that connects one featured source to another.  Depending 
on the needs of the class, teachers can decide whether further analysis of any given source is wanted or 
necessary.   

The scaffolds and other materials may be used to support students as they work with sources.  For example, the 
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class can help construct a list of topics, themes, or ideas for each source on a common surface in the classroom 
(white board, etc.).  Teachers can preview new vocabulary prior to engaging with the featured sources or 
provide handouts with new vocabulary and definitions depending on the differentiation needs of the 
students/class.   

The following sources were selected to give students a broad overview of some of the tools of resistance that 
were/are being utilized in the Protect Mauna Kea / Kū Kia’i Mauna political resistance movement. 

 
Type Details Context 

Source A: Music 
 
 

Song: Kū Haʻaheo 
Artist: Various 
Writer: Hinaleimoana Wong 
(Kumu Hina) 

Written in September of 2007 by 
Hinaleimoana Wong, Kū Haʻaheo 
has become the rallying call of the 
Protect Mauna Kea Movement. 

Source B: Art 
 

Type: Slam Poetry Performance  
 
Artist: Kealoha Wong 
Video Link: https://youtu.be/P_-
bUWdGeEg 

“Kealoha is the first Poet Laureate 
of Hawaiʻi. As an internationally 
acclaimed poet and storyteller, he 
has performed throughout the 
world -- from the White House to 
the ʻIolani Palace, from Brazil to 
Switzerland. He is the first poet in 
Hawaiʻi's history to perform at a 
governor's inauguration, was 
selected as a master artist for a 
National Endowment for the Arts 
program and received a 
Community Inspiration Program 
grant from the Native Arts and 
Cultures Foundation.” 

Source C: Writing Title: “Three Young Protestors, 
Three Different Paths to Mauna 
Kea”  
Type: News Article (online) 
Writer: Blaze Lovell 

A news feature about young 
protestors Kamuela Park, Mahiʻai 
Dochin, and Kawena Phillips and 
their individual journeys to leaders 
of the Protect Mauna Kea 
Movement. 

Source D: Collective Action Title: Hawaiʻi Ponoʻī: This is how 
we rise 
Type: Video 
Speaker: Jamaica Osorio 
 

Jamaica Osorio, standing on 
Mauna Kea, under a massive 
Hawaiian flag whipping upside-
down in the mountain winds, 
weaving a lesson on oppression 
with snippets of the state anthem, 
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Hawaiʻi Ponoʻī. 
 
Additional Sources that can be utilized: 

● Kū Haʻaheo Lyrics and Translation 
Link: https://www.oha.org/ku-haaheo 

● MelMagazine Article “Hawaiʻi Doesn’t Want You Anymore” by Eddie Kim  
Article interviews Kalani Smith and Jon Osorio about the current political resistance movements in 
Hawaiʻi and includes insights on Protect Mauna Kea and Save Our Sherwoods 
Link: https://melmagazine.com/en-us/story/Hawaiʻi-doesnt-want-you-anymore 
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Summative Performance Task 

At this point in the inquiry, students have examined multiple examples of political resistance in Hawaiʻi.  They 
have a very brief overview of the history of political resistance in Hawaiʻi and have focused specifically on 
tools of resistance utilized after the 1893 Overthrow of the Hawaiian Kingdom and in the Protect Mauna Kea 
Movement that opposes the construction of the Thirty-meter Telescope on the summit of Mauna Kea.  Students 
have been introduced to several leaders of political resistance movements in Hawaiʻi and have interacted with 
sources that depict that resistance in music, art, writing, and collective action. 

Students should be expected to demonstrate the breadth of their understanding and their abilities to use evidence 
from multiple sources to support their claims. In this task, students are directed to construct an argument that 
answers the compelling question: What are the best tools of political resistance? 

Students’ arguments will likely vary, but could include any of the following:   
● The best tool of political resistance is a cohesive message that resonates with an audience in order to 

sway support for the resistance movement (kūʻē petitions, aloha ʻāina, music / mele, poetry, writing) 
● The best tools political of resistance are based in the collective organization and action of a group for a 

purpose (Puʻuhonua o puʻu huluhulu, Wilcox Rebellion, kūʻē petitions) 
● The best tools of political resistance are in the dissemination of knowledge / information about the 

resistance movement and what it’s aiming to achieve (puʻuhonua o puʻu huluhulu, Hawai’i Ponoʻī: This 
is how we rise) 

● The best tool of political resistance is strong and dedicated leaders / leadership (Dennis “Bumpy” 
Kanahele, George Helm, Robert Wilcox, Hui Aloha ‘Āina, Hinaleimoana Wong, Jamaica Osorio; 
extended sources - Haunani Kay Trask, Jon Osorio) 

To support students in their writing, teachers can refer students to their notes from the P4C discussion, their 
note taking sheets from the second formative task, and their textual analysis graphic organizer from the third 
formative task.  As needed, teachers can provide sentence starters and graphic organizers to help students 
organize their thoughts and writings in answering the compelling question.  Students should be directed to 
support their arguments with examples from the sources they have interacted with and teachers can encourage 
students to utilize their own reputable sources in support of their argument. 

To extend their arguments, teachers should instruct students to select the “best” resistance medium (music, art, 
writing, or collective action) and write a composition explaining why it is the most effective.  

Students have the opportunity to Take Informed Action by understanding the breadth of resistance movements 
in Hawaiʻi and how they have become an integral part of Hawaiian culture and identity by completing a triple 
venn diagram comparing and contrasting modes of resistance from the 1893 Overthrow of the Hawaiian 
Kingdom, the Protect Mauna Kea Movement, and another Hawaiian Resistance Movement from modern or 
historical times.  After completing the triple venn diagram, students can research and choose a current resistance 
movement in Hawaiʻi and a medium (music, art, writing, or collective action).  Students will then create a piece, 
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within the medium they’ve chosen, in support of their selected resistance movement.  Teachers have the option 
of extending the choices of resistance movements beyond Hawaiʻi, if they feel it’s appropriate.  Students can 
submit their completed works for publication in school bulletins, school newspapers, and beyond. 
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