
SUMMIT LEARNING AND C3 TEACHERS  

Middle School Desegregation Inquiry  

Was School Desegregation 
Successful? 

 
Elizabeth Eckford, a member of the Little Rock 9, being denied entry by the Arkansas National Guard  into Little Rock Central 
High School while being chased down the street by an angry mob of white students.  

 
Supporting Questions 

1. What did school look like for Black and White students before school desegregation? 
2. How did schooling change for Black and White students after Brown vs. Board of 

Education? 
3. How did Black and White students feel about schooling after school desegregation? 
4. To what extent are schools still segregated?  
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SUMMIT LEARNING AND C3 TEACHERS  

Middle School Desegregation Inquiry 

 

Was School Desegregation Successful? 

C3 Framework 
Indicators 

D2.His.2.6-8 Classify series of historical events and developments as examples of change and/or 
continuity. 
D2.His.15.6-8 Evaluate the relative influence of various causes of events and developments in the past. 
D2.Civ.7.6-8 Apply civic virtues and democratic principles in school and community settings.  

Cognitive Skills Identifying Patterns and Relationships, Comparing and Contrasting, Making Connections and 
Inferences, Argumentative Claim, Explanation of Evidence 

Staging the Compelling 
Question 

Students view a series of images of segregated schools and analyze the images using "I Notice/I 
Wonder" protocol. 

 

Supporting Question 1  Supporting Question 2  Supporting Question 3  Supporting Question 4 

What did school look like 
for Black and White 
students before 
desegregation? 

 How did schooling change 
for Black and White students 
after Brown v. Board of 
Education? 

 How did Black and White 
students feel about 
schooling after school 
desegregation? 

 To what extent are schools 
still segregated? 

Formative Performance 
Task 

 Formative Performance 
Task 

 Formative Performance 
Task 

 Formative Performance 
Task 

Create a T-chart list to 
compare the schooling 
experiences of Black  and 
White students. 

 

 Write a paragraph that 
compares and contrasts 
schooling for Black students 
before and after the ruling of 
Brown vs. Board of 
Education took effect.  

 Write a description of 
students’ schooling 
experiences after 
desegregation. 

 

 

 Construct an 
evidence-based claim that 
answers the supporting 
question. 

 

 

Featured Sources  Featured Sources  Featured Sources  Featured Sources 

Source A: Description of 
minority (Black) schools 

Source B: Black students 
describe their experiences 

 

 Source A: Khan Academy, 
Brown v. Board 

Source B: Descriptions of 
Brown v. Board 

 

 Source A:  Article, “The 
Forgotten Girls…”  

Source B: The Lost Year 
documentary resources 

Source C: Video, “One 
Man’s Remorse…”  

 Source A:  Article, “We Can 
Draw School Zones to 
Make Classrooms Less 
Segregated…” 

Source B: Racial Inequality 
Database, ProPublica 

Source C: Article, “What 
School Segregation Looks 
Like in the US Today…”  

 

Summative 
Performance 
Task 

ARGUMENT Was School Desegregation Successful? Construct an argument that discusses the compelling 
question using specific claims and relevant evidence from historical and contemporary sources while 
acknowledging competing views. 

EXTENSION  Create a visual representation of your argument to communicate your argument.  This visual aid 
can be in the form of a powerpoint, poster, etc.  

Taking 
Informed 
Action 

UNDERSTAND Explore the racial and economic demographics of schools in your state/region.  

ASSESS Evaluate the extent to which the school/district is segregated and ways the school/district could be 
more integrated.  

ACT Propose a set of guidelines and petition for your school and community based on your analysis of school 
desegregation. Present the proposal and petition to your school board and State Representative.  
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Overview 

Inquiry Description 

This inquiry leads students through an investigation of the education system in the United States, focusing on the 
extent to which systemic racism continues to plague modern schooling. Students investigate schooling before and 
after the Brown v. Board of Education Supreme Court case in order to evaluate the impact and effectiveness, or 
“success,” of school desegregation.  

Students begin by assessing the differences between schools prior to school desegregation, considering the 
resources and other privileges afforded to White students. Next students take a closer look at the impact of the 
Brown v. Board ruling. This part of the inquiry allows students to determine how the ruling changed school 
structure and culture and disrupted larger systemic inequalities. Students also read and watch interviews showing 
first-hand accounts of people of color and White students after Brown went into effect. The first three supporting 
questions ground students' inquiry investigation in the history of school desegregation, preparing them to apply a 
critical lens to recent policies. Students examine current school zones in their local community to evaluate the 
racial and economic demographics. This information allows students to consider the similarities and differences of 
current zoning practices with those prior to Brown. 

By investigating the enduring impact of segregation, students can better understand race-based structures of the 
past and present, as well as gain experiences in challenging unjust systems. 

Note: This inquiry is expected to take ten to fourteen 45-minute class periods. Teachers should adjust the inquiry 
time frame if their students need different instructional experiences (e.g., supporting questions, formative 
performance tasks, featured sources, writing). Likewise, this inquiry may be expanded to a multi-week unit, if 
reading any of the featured sources in full. Teachers are encouraged to adapt the inquiry to meet the needs and 
interests of their students. This inquiry lends itself to differentiation and modeling of literary analysis skills while 
assisting students in reading the variety of sources. 

Structure of the Inquiry 

In addressing the compelling question﹣Was school desegregation successful?﹣students work through a series of 
supporting questions, formative performance tasks, and featured sources in order to construct an argument 
supported by evidence while acknowledging competing perspectives. 

Context of the Inquiry 

This inquiry was developed through a collaboration between C3Teachers and a team of Summit Learning 

curriculum fellows. This collection of inquiry projects were designed to meet the needs of states and districts, who 
are increasingly calling for ethnic and gender studies’ inclusion in curriculum. Schools need culturally relevant 
materials that represent the histories and experiences of the communities they serve. The focus on culturally 
relevant curriculum is an inclusive focus. Culture is not a thing that some people have and others do not. This 
project, and others in the collection, represent a diverse set of identities and perspectives. 
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Additional Resources 

A particularly useful set of sources for this inquiry can be found in the Library of Congress’ oral history collection: 

Civil Rights History Project. Accessed from: https://www.loc.gov/collections/civil-rights-history-project/. 

60 Years after Brown v. Board, School Segregation Isn’t Yet American History (16 May 2014). PBS NewsHour. News 
Segment (Video). Accessed from: 
https://www.pbs.org/newshour/show/60-years-brown-v-board-school-segregation-isnt-yet-american-histor
y 

Anderson, M.D. (6 August 2015). Why Schools Need More Teachers of Color—for White Students. The Atlantic. 
Featured Article. Accessed from: 
https://www.theatlantic.com/education/archive/2015/08/teachers-of-color-white-students/400553/. 

Daily Chart: Segregation in America. (n.d.). The Economist. Featured Article. Accessed from: 
https://www.economist.com/graphic-detail/2018/04/04/segregation-in-america. 

García, E. (12 February 2020). Schools Are Still Segregated, and Black Children Are Paying a Price. Economic Policy 
Institute. Featured Article. Accessed from: 
https://www.epi.org/publication/schools-are-still-segregated-and-black-children-are-paying-a-price/. 

John, A. (15 May 2014). Even Well-Integrated Schools Treat Black Students Differently. The New Republic. Featured 
Article. Accessed from: 
https://newrepublic.com/article/117775/brown-v-board-60-years-later-racial-divide-students-teachers. 

Kohli, S. (18 November 2014). Modern-Day Segregation in Public Schools. The Atlantic. Featured Article: Accessed 
from: 
https://www.theatlantic.com/education/archive/2014/11/modern-day-segregation-in-public-schools/38284
6/. 

Meatto, K. (2 May 2019). Still Separate, Still Unequal: Teaching about School Segregation and Educational 
Inequality. The New York Times. Featured Article. Accessed from: 
https://www.nytimes.com/2019/05/02/learning/lesson-plans/still-separate-still-unequal-teaching-about-sc
hool-segregation-and-educational-inequality.html. 

 

Cognitive Skills  

The Summit Learning Cognitive Skills Rubric is an assessment and instruction tool that outlines the continuum of 
skills that are necessary for college and career readiness. Cognitive Skills are interdisciplinary skills that require 
higher-order thinking and application.  
 
The rubric includes 36 skills and 8 score levels applicable to students in grades 3 through 12. Through Summit 
Learning, students practice and develop Cognitive Skills in every subject and in every grade level. The use of a 
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common analytic rubric for assessment of project-based learning allows for targeted, standards-aligned feedback 
to students and supports the development of key skills over time.  For more information, see the Cognitive Skills 
rubric here: https://cdn.summitlearning.org/assets/marketing/Cognitive-Skills-Document-Suite.pdf 
 
The inquiry highlights the following Cognitive Skills: 
 

Summit Learning Cognitive Skills 

Identifying Patterns and 
Relationships 

Analyzing information to identify patterns and/or relationships relevant to 
understanding a phenomenon or to solve a design problem. 

Comparing and Contrasting 
Identifying and describing similarities and differences and using them to 
support an argument or explanation. 

Making Connections and 
Inferences 

Connecting ideas and making inferences based on evidence or reasoning. 

Argumentative Claim Developing a strong opinion/ argument through clear, well-sequenced claims. 

Explanation of Evidence 
Analyzing how the selected evidence supports the writer's statements (e.g., 
claims, controlling ideas). 
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Staging the Compelling Question 

Compelling Question Was school desegregation successful? 

Featured Sources 

Source A: PBS NewsHour (n.d.) The Story of Prince Edward County Schools – 

School Conditions Comparisons by Race. Student and teacher resource (images).  

Accessed from: 
https://www.pbs.org/newshour/extra/app/uploads/2014/04/School-comparison-chart-1.pd
f 

More information here: 
https://ket.pbslearningmedia.org/resource/c8f8263e-0286-481f-9e3e-4e933b4ebd52/brow
n-v-board-of-education-the-story-of-prince-edward-county-schools-lesson-plan/ 

Source B:  Images of segregated schools. 

 

Staging Task 

To stage the compelling question—Was Desegregation Successful?—teachers guide students in a visual journey 

comparing segregated schools for Black and White students. They can present students with several pictures and 
quotes that demonstrate the educational divide for Black and White students. Then they can support exploration of 
the pictures and quotes by using the “I Notice” and “I Wonder” protocol. This task can take the form of a gallery 
walk, where pictures are hung around the classroom. Students should note their Noticings and Wonderings using 
an anchor chart. During the whole group discussion, teachers can lead students into a discussion about fairness, 
inequality, and segregation as a whole.  

Teachers may support this task with another opportunity to assess fair or unfair situations using more day-to-day 

situations in which young students may find themselves. See Appendix A for a handout that supports this task. 

 

Featured Sources 

The following sources were selected to help introduce students to inequality across schools. These sources help 

stage the inquiry, preparing students to engage in the inquiry process. Teachers should add/subtract, excerpt, 
modify, or annotate sources in order to respond to student needs. 

SOURCE A The first source contains images that compare Black and White schools in a Virginia district.  

SOURCE B The second source is a collection of additional images that show the differences between segregated 
schools. 
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Staging the Compelling Question 

Featured Source A 

PBS NewsHour (n.d.) The Story of Prince Edward County schools – 

School Conditions Comparisons by Race. Student and teacher resource (images).  

Accessed from: 
https://www.pbs.org/newshour/extra/app/uploads/2014/04/School-comparison-chart-1.pd
f 

More information here: 
https://ket.pbslearningmedia.org/resource/c8f8263e-0286-481f-9e3e-4e933b4ebd52/brow
n-v-board-of-education-the-story-of-prince-edward-county-schools-lesson-plan/ 

 
Screenshot of source: 
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Staging the Compelling Question 

Featured Source B Source B: Images of segregated schools 

 

  

Segregated School in West Memphis, Arkansas, 1949. Accessed from: Remembering Brown: Silence, Loss, Rage, and Hope, 

1954 
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First Grade in a Segregated School. Accessed from: 

https://www.saturdayeveningpost.com/2013/08/the-deep-south-says-never/ 

 

Accessed from: https://www.memphis.edu/tentcity/issues/desegregating-schools.php 
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Supporting Question 1 

Supporting Question What did school look like for Black and White students before desegregation? 

Formative Performance 
Task Create a T-chart list to compare the schooling experiences of Black and White students. 

Cognitive Skills 

Comparing and Contrasting: Students develop this skill by looking at the school 
experiences of Black and white students to determine similarities and differences 
between the two experiences and environments.  

Selection of Evidence: Students develop this skill by selecting relevant evidence in order 
to respond to the supporting question. 

 
Featured Sources 

Each featured source is organized by theme. Teachers should select a source from each 
category, excerpt, and/or assign different sources to students. 

Source Collection A: Minority (Black) schools 

Source Collection B: Black students describe their experiences 

Supporting Question 1 and Formative Performance Task 

In the first supporting question—What did school look like for Black and White students before 

desegregation?—students build off the staging task and review additional sources about the schooling differences 

for Black and White students prior to the Brown decision. The formative performance task asks them to compare 

and contrast schooling experiences between Black and White students. They may use a T-chart to organize their 

evidence or another similar graphic organizer. See Appendix B for an example three-column chart. 

 

Featured Sources 

In addition to the staging sources, the following sources provide options for teachers to select additional pictures, 
videos, and interviews of students and stakeholders (both Black and White) with which students can complete 
their charts.  Additional sources are listed in the “Overview” section above. Teachers should add/subtract, excerpt, 
modify, or annotate sources in order to respond to student needs. 

● Teachers may review the sources and excerpt the desired information and/or have students complete a 
jigsaw exercise, assigning different sources to different students or student groups. 

SOURCE A The first source collection provides descriptions (including images) of schools for minority students 
prior to desegregation.  

● Beginnings of Black Education (n.d.). Virginia Museum of History & Culture. Web Article. Accessed from: 
https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/civil-rights-moveme
nt-virginia/beginnings-black. 

● Oliver, M. (2017). Children and Segregation: 38 Photos of Little Minds and Big Hatred. All Things Interesting. 
Web Article. Accessed from: https://allthatsinteresting.com/integrated-schools 

                    

THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0 INTERNATIONAL LICENSE.          10 

https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/civil-rights-movement-virginia/beginnings-black
https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/civil-rights-movement-virginia/beginnings-black
https://allthatsinteresting.com/integrated-schools


SUMMIT LEARNING AND C3 TEACHERS  

● --- (n.d.). Segregation The African American Policy Forum. Web Article. Accessed from: 
https://aapf.org/segregation. 

SOURCE B The second source collection includes interviews, videos, and other first-hand accounts from Black 
students who integrated schools. These materials describe the advantages they were seeking when attending new 
schools. When selecting excerpts, teachers should be sure to include portions that describe the differences between 
the schools. 

● Mai, L. (22 September 2017). 'I Had a Right to Be at Central': Remembering Little Rock's Integration Battle. 
Time Magazine. Featured Article. Accessed from: https://time.com/4948704/little-rock-nine-anniversary/. 

● Civil Rights History Project. (2013 June 28). Oral History Interview with John Dudley, Eleanor Stewart, 
Charles Jarmon, Frances Suggs, Harold Suggs, and Samuel Dove. Conducted by Emilye Crosby in Hyattsville, 
Maryland. Interview (with transcript). Accessed from: https://www.loc.gov/item/2015669195. 

○ Transcript available from: 
https://www.loc.gov/resource/afc2010039text.afc2010039_crhp0096_Adkin_High_School_transcri
pt/?sp=1&r=-0.694,-0.012,2.389,1.454,0 
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Supporting Question 1 

Featured Source A-1 

Beginnings of Black Education (n.d.). “Civil Rights Movement in Virginia.” Virginia Museum of 

History & Culture. Web Article. Accessed from: 

https://www.virginiahistory.org/collections-and-resources/virginia-history-explorer/civil-right

s-movement-virginia/beginnings-black. 

 

Beginnings of Black Education 

Very few black Virginians received any education at all until public schools were established during 
Reconstruction. Public schools in Virginia were segregated from the outset, apparently without much thought or 
debate, on the widely-held assumption that such an arrangement would reduce conflict. Of course, public schools 
were segregated in many other states, both North and South. 

When public schools were a novelty, most black Virginians were thrilled to have any free education at all. 
Moreover, they liked having schools of their own, not subject to white interference, in which black children would 
feel comfortable and not be taunted with racial epithets. 

These schools, however, were at the mercy of the white-controlled state government for funding. Many whites did 
not want blacks to become educated, fearing they would challenge white supremacy and not be content with jobs 
working in the fields or in domestic service. Black schools therefore received far less financial support than did 
white schools. Black schools had fewer books, worse buildings, and less well paid teachers. Ramshackle, segregated 
schools marked black Virginians with a stigma of inferiority and the status of second-class citizenship that they 
would have to endure throughout their lives. 

*See full-text to access images and additional information. 
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Supporting Question 1 

Featured Source A-2 

Oliver, M. (2017). Children And Segregation: 38 Photos Of Little Minds And Big Hatred. All 

Things Interesting. Web Article.  

Accessed from: https://allthatsinteresting.com/integrated-schools 

 
Screenshot of source: 
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Supporting Question 1 

Featured Source A-3 
--- (n.d.). Segregation. The African American Policy Forum. Web Article.  

Accessed from: https://aapf.org/segregation. 

 
Racial segregation during the Jim Crow era was a system that relegated African Americans to the position of second 
class citizens, lasting between 1877 and the mid-1960s. The most common types of segregation mandated that 
public institutions and business owners keep blacks and whites separated. Intermarriage was also forbidden. Here 
is one example of a state law enforcing segregation in Alabama: “No person or corporation shall require any white 
female nurse to nurse in wards or rooms in hospitals, either public or private, in which negro [sic] men are placed.” 
In 1896, the Supreme Court ruled in Plessy v. Ferguson that state laws enforcing racial segregation in private 
businesses was constitutional under the principle that segregation was legal so long as blacks and whites were 
granted equal public accommodations (the “separate but equal” doctrine). 
 

*See link for full article. 
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Supporting Question 1 

Featured Source B-1 

Mai, L. (22 September 2017). 'I Had a Right to Be at Central': Remembering Little Rock's 

Integration Battle. Time Magazine. Featured Article.  

Accessed from: https://time.com/4948704/little-rock-nine-anniversary/. 

 
Screenshot from video: 

 
 

It was late September 1957, and students at Little Rock Central High School in Arkansas had been in class for three 

weeks. Everyone, that is, but 14-year-old Carlotta Walls and eight other teenagers who were to be Central High’s 
first black students. They had been prevented from entering the school by an angry mob of citizens, backed up by a 
group of Arkansas National Guardsmen. 

But on Sept. 25, under escort by federal troops, Carlotta and her classmates walked up the front steps of Central 
High and into history. 

They became the highest-profile black students in the United States to integrate a formerly all-white school. This 
month, Little Rock will celebrate the 60th anniversary of that pivotal moment in the civil rights movement by 
honoring the students who became known as the Little Rock Nine, with events including speeches by eight of the 
students as well as former president and Arkansas governor Bill Clinton. 

*See link for full article. 
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Supporting Question 1 

Featured Source B-2 

Civil Rights History Project. (2013 June 28). Oral History Interview with John Dudley, Eleanor 

Stewart, Charles Jarmon, Frances Suggs, Harold Suggs, and Samuel Dove. Conducted by 

Emilye Crosby in Hyattsville, Maryland. Interview (with transcript). Video accessed from: 

https://www.loc.gov/item/2015669195. 

Transcript accessed from: 

https://www.loc.gov/resource/afc2010039text.afc2010039_crhp0096_Adkin_High_School_tr

anscript/?sp=1. 

 
Screenshot from video:  
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Supporting Question 2 

Supporting Question 
How did schooling change for Black and White students after Brown v. Board of 
Education? 

Formative Performance 
Task 

Write a paragraph that compares and contrasts schooling for Black students before and 
after the Brown vs. Board of Education ruling took effect.  

Cognitive Skills 

Making Connections and Inferences: Students will make connections between the 
Brown ruling and the resulting changes. 

Comparing and Contrasting: Students will compare and contrast the schooling 
experiences of Black and White students before and after the ruling of Brown vs. Board 
of Education. 

 
Featured Sources 

Each featured source is organized by theme. Teachers should select a source from each 
category, excerpt, and/or assign different sources to students. 

Source Collection A: Khan Academy, Video & Article on Brown v. Board   

Source Collection B: Descriptions of Brown v. Board 

Supporting Question 2 and Formative Performance Task 

For the second supporting question—How did schooling change for Black and White students after Brown v. Board 

of Education?—students evaluate how the Brown case affected schooling experiences for students. The formative 

task asks students to write a paragraph that compares and contrasts schooling for Black students before and after 

the Brown vs. Board of Education ruling took effect. 

Teachers may implement this task with the following procedures:  

● Ask students to complete an educational questionnaire from PBS Newshour Extra.  These questions prompt 
students to reflect upon their personal experiences, particularly as they relate to access to education. 

○ Accessed from: The story of Prince Edward County schools – Education questionnaire 

● Have a class discussion about student responses to the questionnaire, asking them to generate their own 
questions or reflections based upon their responses.  

● Bridge this conversation to the Brown v. Board case. Guide students to consider different human rights and 
how they relate to schooling, considering how Brown v. Board affected access. (Featured Sources A). 

● Read first-hand accounts of community members, who were directly involved in the Brown case. This 
exploration provides students a deeper engagement with how schooling changed, as well as how it affected 
those involved at a personal level.  

● Have students analyze a timeline of school integration across the country following the ruling to consider 
challenges related to implementation, further contextualizing the long  struggle for integration. 

○ Organize the evidence, then write a paragraph that compares and contrasts schooling for Black 
students before and after the ruling of Brown vs. Board of Education.  
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Featured Sources 

The following sources provide options for teachers to select pictures, videos, and interviews of students and 
stakeholders (both Black and White) with which students will complete their chart.  Additional sources are listed in 
the “Overview” section above. Teachers should add/subtract, excerpt, modify, or annotate sources in order to 
respond to student needs. 

SOURCE A The first featured source is a Khan Academy video and complementary article that review the Brown 
case. In the video (“Brown vs. Board of Education in Topeka”), two scholars are interviewed, explaining the social 
and political context leading up to Brown and the impact afterward. The article describes Brown, as well as Brown 
II, which mitigated desegregation efforts. Teachers should note the limitations of change post-Brown. 

● Khan Academy, Brown v. Board of Education of Topeka (video)  
● Khan Academy, Brown v. Board of Education of Topeka (article)  

SOURCE B The second source collection includes a video and article with descriptions and first-hand accounts from 
community members directly involved in the case and the school integration that followed. 

● PBS’ The Supreme Court. Video Clip on Brown v. Board. Accessed from: 
https://www.youtube.com/watch?v=TTGHLdr-iak 

● Anderson, M.D. (30 May 2018). The Forgotten Girls Who Led the School-Desegregation Movement. The 
Atlantic. Accessed from: 
https://www.theatlantic.com/education/archive/2018/05/rachel-devlin-school-desegregation/561284/. 

● Willoughby, B. (2004). Brown v. Board: An American Legacy. Teaching Tolerance. Accessed from: 
https://www.tolerance.org/magazine/spring-2004/brown-v-board-an-american-legacy. 
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Supporting Question 2 

Featured Source A 

Khan Academy (n.d.)  Brown v. Board of Education of Topeka. Web Article & Video.  

● Khan Academy, Brown v. Board of Education of Topeka (video)  

● Khan Academy, Brown v. Board of Education of Topeka (article)  

 

Brown v. Board of Education of Topeka 

Learn about the Supreme Court ruling that outlawed school segregation in the United States.  

 

Overview 

In Brown v. Board of Education of Topeka (1954) a unanimous Supreme Court declared that racial segregation in 
public schools is unconstitutional. 

The Court declared “separate” educational facilities “inherently unequal.” 

A segregated society 

An 1896 Supreme Court decision, Plessy v. Ferguson, had declared “separate but equal” Jim Crow segregation legal. 
The Plessy ruling asserted that so long as purportedly “equal” accommodations were supplied for African 
Americans, the races could, legally, be separated. In consequence, “colored” and “whites only” signs proliferated 
across the South at facilities such as water fountains, restrooms, bus waiting areas, movie theaters, swimming 
pools, and public schools. 

Despite the claim that black schools were equal to white schools, schools for black children frequently lacked even 
basic necessities. In South Carolina, black children attended schools without running water, flush toilets, or 
electricity. In one county, $149 was spent per year on each white student, but only $43 on each black student. In 
Delaware, black students attended a poorly-equipped one-room schoolhouse, while a well-equipped white school 
existed nearby. In Virginia, a black high school at the center of the case was overcrowded and was without a 
cafeteria or gym; the same was not true at the local white school. 

In 1950s America segregation was largely, though not exclusively, a southern practice. Every state in the South 
mandated school segregation, and ten other states outside of the South either permitted or required segregation in 
public schools. 

The Brown v. Board of Education case 

Linda Brown, a third grader, was required by law to attend a school for black children in her hometown of Topeka, 
Kansas. To do so, Linda walked six blocks, crossing dangerous railroad tracks, and then boarded a bus that took her 
to Monroe Elementary. Yet, only seven blocks from her  

Yet, only seven blocks from her house was Sumner Elementary, a school attended by white children, and which, 
save for segregation, Linda would otherwise have attended. Her father, Oliver Brown, encouraged by NAACP chief 
counsel Thurgood Marshall, brought suit against the Topeka school district 

The case was named after a lawsuit filed in 1951 by NAACP lawyers against the Topeka, Kansas school district on 
behalf of Linda Brown and her family. By the time the Brown’s case made it to the US Supreme Court in 1954 it had 
been combined with four other similar school segregation cases into a single unified case. 
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Thurgood Marshall, the NAACP, and the Supreme Court 

The NAACP’s chief counsel, Thurgood Marshall, argued the unified case in Brown v. Board before the Supreme 
Court. 

Marshall and a team of NAACP lawyers had been challenging segregation laws for several years prior to Brown. In 
1950 Marshall had won a case before the Supreme Court, Sweatt v. Painter, in which the Court had ruled that a 
Texas law school purporting to offer black students an education equal to that which it offered whites was not—as 
measured by funding, faculty, or facilities—in fact equal. (The law school for black students consisted initially of 
only three basement classrooms and no library). 

After their success in Sweatt, Marshall and the other NAACP lawyers wanted to find and develop test cases by 
which means they could strike at the heart of segregation itself. They wanted the fact that students were being 
separated into different schools solely because of race itself declared unconstitutional. And, in Brown v. Board, 
Marshall and his colleagues found five cases through which they could work to achieve their goal. 

Linda Brown’s case was particularly useful to Thurgood Marshall’s efforts because Monroe Elementary was not 
underfunded in comparison to Sumner Elementary. The school Linda attended was separate, but it was not, 
measured by funding, unequal. The case allowed Marshall and the other NAACP lawyers to focus attention on the 
question of the constitutionality of segregation itself. 

In making the case in Brown, Marshall drew upon the research of two psychologists, Kenneth and Mamie Clark, to 
argue that the very fact black and white children were sent to separate schools damaged the black children’s 
self-esteem, stigmatized them, and adversely shaped their self-image for the rest of their lives. Separate schools, 
Marshall argued, made plain to black children that they were deemed unworthy of being educated in the same 
classrooms as white children; school segregation reinforced notions of difference and inequality associated with 
race prejudice and racism. 

Separate is "inherently unequal" 

In Brown v. Board, the Supreme Court overturned Plessy v. Ferguson and outlawed segregation. The Court agreed 
with Thurgood Marshall and his fellow NAACP lawyers that segregated schooling violated the 14th Amendment’s 
guarantee of equal protection of law. Speaking for a unanimous Court, Chief Justice Earl Warren wrote, “We 
conclude that, in the field of public education, the doctrine of ‘separate but equal’ has no place. Separate 
educational facilities are inherently unequal.” He added: “Any language in Plessy v. Ferguson contrary to this 
finding is rejected.” The decision challenged de jure segregation of the races, and electrified the nation. [What does 
'de jure' mean?] 

Though the Court’s ruling applied only to public schools, its declaration that “separate” is “inherently unequal” 
served as a reminder that not only in schools, but in all aspects of life, the separation of black and white Americans 
signaled an “inherently unequal” status between them. As such segregation did not measure up to the nation’s 
founding ideal that “all men are created equal.” 

Brown II: Desegregating with "all deliberate speed” 

In the summer of 1955 the Supreme Court issued its implementation ruling in a decision called Brown II. In Brown 
II the Court ordered that schools undertake desegregation with “all deliberate speed.” But just what the Court 
meant by “deliberate speed” came quickly into dispute. White citizens in the South organized a "Massive 
Resistance" campaign against integration. 

                    

THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0 INTERNATIONAL LICENSE.          20 



SUMMIT LEARNING AND C3 TEACHERS  

Although the Supreme Court’s decision in Brown v. Board was a major step forward in civil rights, it is important to 
note that the decision applied only to public schools. Brown v. Board did not address Jim Crow laws across the 
South that applied to restaurants, movie halls, public transportation, and more. Not until the 1960s--in laws such as 
The Civil Rights Act of 1964, The Voting Rights Act of 1965, and The Housing Rights Act of 1968—would these 
aspects of de jure segregation be put to an end. 
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Supporting Question 2 

Featured Source B-1 
PBS’ The Supreme Court. Video Clip on Brown v. Board. Accessed from: 

https://www.youtube.com/watch?v=TTGHLdr-iak 

 
Screenshot from video:  
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Supporting Question 2 

Featured Source B-3 
Willoughby, B. (2004). Brown v. Board: An American Legacy. Teaching Tolerance. Accessed 

from: https://www.tolerance.org/magazine/spring-2004/brown-v-board-an-american-legacy.  

 

Reacting to Brown: Hope and hatred 

When the Brown decision was announced, the Chicago Defender, a long-standing African-American newspaper, 
printed this: "Neither the atom bomb nor the hydrogen bomb will ever be as meaningful to our democracy as the 
unanimous declaration of the Supreme Court that racial segregation violates the spirit and the letter of our 
Constitution." 

While fear of reprisal kept many black people from celebrating publicly, the decision still inspired tremendous 
emotion. James T. Patterson's book, Brown v. Board of Education: A Civil Rights Milestone and its Troubled Legacy, 
describes one reaction: 

Sara Lightfoot, a 10-year-old black girl, vividly recalled the moment that news of Brown reached her house. 
"Jubilation, optimism and hope filled my home," she wrote later. "Through a child's eye, I could see the veil of 
oppression lift from my parents' shoulders. It seemed they were standing taller. And for the first time in my life I 
saw tears in my father's eyes." 

But not all African Americans celebrated. Some worried that desegregation would further alienate black people in 
white society; that it would lead to the elimination of jobs for black school teachers; that it would do little to 
eliminate the racism in people's hearts and minds. 

Zora Neale Hurston, a noted African-American author, put it this way: "How much satisfaction can I get from a 
court order for somebody to associate with me who does not wish me near them?" 

Among white people, many in the North and West, unaffected by the ruling, still saw it as positive. Conversely, 
white southern leaders and southern newspapers loudly and angrily denounced the decision.  

Consider the May 18, 1954, editorial in the Jackson, Miss., Daily News: 

Human blood may stain Southern soil in many places because of this decision, but the dark red stains of that blood 
will be on the marble steps of the United States Supreme Court building. White and Negro children in the same 
schools will lead to miscegenation. Miscegenation leads to mixed marriages and mixed marriages lead to the 
mongrelization of the human race. 

Georgia Gov. Marvin Griffin said, "No matter how much the Supreme Court seeks to sugarcoat its bitter pill of 
tyranny, the people of Georgia and the South will not swallow it." 

Such harsh words foreshadowed the difficulty of implementing Brown. 

"With all deliberate speed" 

Brown was actually decided in phases. After striking down Plessy and declaring segregation unconstitutional, the 
Warren Court handled the issue of implementation separately. Brown II, as it has come to be known, was handed 
down more than a year later, on May 31, 1955. 

In that decision, the Supreme Court sent all cases back to lower courts, asking states to desegregate their schools 
"with all deliberate speed." 

An earlier draft of the ruling had used the words "at the earliest practicable date," but that language was struck 
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down, in part as an appeasement to the anticipated resistance of the South. Using the more open-ended "deliberate 
speed" wording, Brown set no deadlines and left much of the decision-making in the hands of local school officials. 

From 1955 to 1960, federal judges would hear more than 200 school desegregation cases. Border states reached 
70 percent integration within about two years. Southern states, from grade to graduate school, were hardly 
changed: 

In 1956, Autherine Lucy, a black woman seeking admission to the University of Alabama, was called vile 
names and pelted with rotten eggs by angry white people. Officials excluded her from campus, then 
expelled her. The university remained all white until the early 1960s. 

In 1957, bloody riots erupted as nine black students attempted to enter Central High School in Little Rock, 
Arkansas. President Eisenhower, a reluctant player in the extended battle, eventually surrounded the 
school with 1,100 soldiers from the U.S. Army and the Arkansas National Guard. Troops stayed all year. 

In 1960 in New Orleans, armed marshals shielded 6-year-old Ruby Bridges as she passed an angry crowd of 
150 white people who threw tomatoes and eggs. 

And by 1964 in Prince Edward County, Virginia—a full decade after Brown—not a single black child had 
been admitted to a white school. In fact, the county defiantly closed its public schools for five years rather 
than integrate them. 

*See link for full article. 
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Supporting Question 3 

Supporting Question How did Black and White students feel about schooling after school desegregation? 

Formative Performance 
Task Write a description of students’ schooling experiences after desegregation. 

Cognitive Skills 

Comparing and Contrasting: Students will develop this skill by looking at the effects of 
desegregation and how blacks and whites felt about it and compare it to their 
experience before desegregation. 

Explanation of Evidence: Students will develop this skill by explaining their claim with 
evidence from their resources.  

 
Featured Sources 

Source A: Anderson, M.D. (30 May 2018). The Forgotten Girls Who Led the 
School-Desegregation Movement. The Atlantic. Accessed from: 
https://www.theatlantic.com/education/archive/2018/05/rachel-devlin-school-desegreg
ation/561284/. 

Source B: The Lost Year (2020). Documentary Film (Video Clip). Accessed from: 
https://www.youtube.com/watch?v=BFEZVVlAyR8. 

Source C: The Oprah Winfrey Show (n.d.). One Man's Remorse for Ridiculing the Little 
Rock Nine. Accessed from: https://www.youtube.com/watch?v=8REh9ZlvBcw 

Supporting Question 3 and Formative Performance Task 

The third supporting question—How did Black and White students feel about schooling after school 

desegregation?—asks students to deepen their understandings of the Brown decision’s consequences by exploring, 

more in-depth, perspectives of those impacted. This question builds off the previous supporting question by 

centering students’ experiences. The formative task is to write a paragraph describing students’ schooling 

experiences after school desegregation, using evidence from narratives and historical sources.  

Teachers may implement this task with the following procedures: 

● Introduce the idea of perception, emphasizing how perception is relative to the individual people’s realities. 

This activity emphasizes to students how different groups of people (despite their race) perceived school 

desegregation differently and that their perceptions are valid experiences.  

○ Some activities to teach perception can be found at 

https://www.csus.edu/indiv/l/luenemannu/pdf/perception%20quiz.pdf.  

● Use the sources as a way to gather evidence of Black and White students’ experiences, considering how 

they felt about the educational environments after schools were desegregated. These pieces of 

information/evidence can be collected by students in a note catcher to support building their formative 

performance task paragraph. 

● Provide time for instruction and work time on building appropriate topic sentences to guide their 

paragraph-writing. Also, provide work time to create an outline for their paragraph.  
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Featured Sources 

In addition to previous sources, teachers can use these sources to gather evidence. Additional sources are listed in 
the “Overview” section above. Teachers should add/subtract, excerpt, modify, or annotate sources in order to 
respond to student needs. 

SOURCE A The article from the Atlantic  features a series of interviews and articles written showing the acceptance 
and displeasure of White families of schools that were desegregated.  

SOURCE B  This source shows the number of Black and White families/students who disagreed with school 
desegregation and their reasons. This source also shows the impact of the approval and disapproval of school 
desegregation (i.e. information on “The Lost Year” that occurred in 1958 in Little Rock, AR, following the 
integration of Little Rock Central High School). 

● Film Website: https://thelostyear.com/  
● Film Video Clip: https://www.youtube.com/watch?v=BFEZVVlAyR8  

SOURCE C The third source consists of an interview on The Oprah Winfrey Show with a former White student from 
Little Rock apologizing to a fellow Black student.  
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Supporting Question 3 

Featured Source A 

Anderson, M.D. (30 May 2018). The Forgotten Girls Who Led the School-Desegregation 

Movement. The Atlantic. Accessed from: 

https://www.theatlantic.com/education/archive/2018/05/rachel-devlin-school-desegregatio

n/561284/. 

There’s an enduring myth that the 1954 Brown v. Board of Education decision was “the first step” in the fight to 

desegregate schools. Rachel Devlin, an associate professor of history at Rutgers University, is looking to upend that 

myth. A Girl Stands At The Door, her new account of the black girls and teens who laid the groundwork for the 

historic ruling, draws from interviews and archival research to show that before Linda Brown, a 9-year-old, 

became the lead plaintiff in the Supreme Court case, a generation of black girls and young women from the Deep 

South to the Midwest fueled the grassroots crusade to strike down the “separate but equal” doctrine in America’s 

public schools and colleges. 

*See link for full article. 
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Supporting Question 3 

Featured Source B 

The Lost Year (2020). Documentary Film (Video Clip) 

● Film Website: https://thelostyear.com/  

● Film Video Clip: https://www.youtube.com/watch?v=BFEZVVlAyR8  

 
Screenshot from video:  
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Supporting Question 3 

Featured Source C 
The Oprah Winfrey Show (n.d.). One Man's Remorse for Ridiculing the Little Rock Nine. 
Accessed from: https://www.youtube.com/watch?v=8REh9ZlvBcw 

 
Screenshot from video:  
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Supporting Question 4 

Supporting Question To what extent are schools still segregated? 

Formative Performance 
Task Construct a series of evidence-based claims that answer the supporting question. 

Cognitive Skills 

Comparing and Contrasting: Students will compare and contrast zoning practices that 
were in place in the 1950s to zoning practices that are currently in place.  

Argumentative Claim: Students will answer the supporting question of the inquiry using 
a precise claim that takes a stance on the question.  

 
Featured Sources 

Source A: Chang, A. (27 August 2018). We Can Draw School Zones to Make Classrooms 
Less Segregated. This Is How Well Your District Does. Vox Media. Accessed from: 
https://www.vox.com/2018/1/8/16822374/school-segregation-gerrymander-map. 

Source B: Racial Inequality Database, (2018). ProPublica. Accessed from: 
https://projects.propublica.org/miseducation/ 

Source C: Frankenberg, E. (19 July 2019). What School segregation Looks Like in the US 
Today, in 4 Charts. The Conversation. Accessed from: 
https://theconversation.com/what-school-segregation-looks-like-in-the-us-today-in-4-ch
arts-120061. 

Supporting Question 4 and Formative Performance Task 

The fourth supporting question connects desegregation to the present day by asking: To what extent are schools 

still segregated?  The formative task asks students to construct an evidence-based claim that answer the supporting 

question. As students approach their Summative Performance Task, this question helps them establish if there is a 

connection between school zoning policies and how they may continue to reinforce segregation. 

As this is a claim-making exercise, students should weigh the evidence and data from the sources to construct their 
own conclusions. Students may elect to organize their evidence into two categories, reflecting similarities and 
differences between the past and present.  

Teachers may implement this task by first  introducing students to the concepts of de jure and de facto segregation, 
allowing them to consider how districting may reinforce segregation de facto, even if not by law. Likewise, students 
should grapple with how the law may have changed, but school districts are still segregated.  

Featured Sources 

The following sources provide options for teachers to select resources for their students.  Using these examples, we 

encourage teachers to use their district’s zoning rules. Additional sources are listed in the “Overview” section 
above. Teachers should add/subtract, excerpt, modify, or annotate sources in order to respond to student needs. 

SOURCE A This article from Vox has a map and/or outline of school “zones” starting in the 1950s. The map also 
outlines  the general racial makeup of communities/zones.  
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SOURCE B  The ProPublica resources allow users to search for their school district and assess racial disparities. 

SOURCE C  The third source is an article that provides data demonstrating ongoing segregation. 

 

Additional Sources for the Supporting Question 

“Bill Lets Students Attend Schools in Any Zone with Borrowed Address,” (2018). Atlanta Journal Constitution: 
Accessed from: 
https://www.ajc.com/blog/get-schooled/bill-lets-students-attend-schools-any-zone-with-borrowed-address/wyxzlq1S
9JQX0YZUpeHD3J/ 

McInerny, C. (5 August 2019). Parents Push Back Against Possible Boundary Changes as Austin ISD Works Out 
School Closure Plan. KUT (NPR). Accessed from: 
https://www.kut.org/post/parents-push-back-against-possible-boundary-changes-austin-isd-works-out-scho
ol-closure-plan  

United States Congress, Joint Economic Committee (2019). Zoned Out: How School and Residential Zoning Limit 
Educational Opportunity. Accessed from: 
https://www.jec.senate.gov/public/index.cfm/republicans/2019/11/zoned-out-how-school-and-residential-z
oning-limit-educational-opportunity 

Education Demographic and Geographic Estimates, School District Boundaries. Accessed from:  
https://nces.ed.gov/programs/edge/Geographic/DistrictBoundaries 
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Supporting Question 4 

Featured Source A 
Chang, A. (27 August 2018). We Can Draw School Zones to Make Classrooms Less Segregated. 
This Is How Well Your District Does. Vox Media. Accessed from: 
https://www.vox.com/2018/1/8/16822374/school-segregation-gerrymander-map. 

 

Think about your elementary school. 

If you attended an American public school, chances are you went to that school because your family lived in that 
school’s attendance zone. You probably didn’t think twice about it. 

We tend to assume these are neutrally drawn, immutable borders. But if you take a step back and look at the 
demographics of who lives in each attendance zone, you’re faced with maps like this: 

 

Once you look at the school attendance zones this way, it becomes clearer why these lines are drawn the way they 
are. Groups with political clout — mainly wealthier, whiter communities — have pushed policies that help white 
families live in heavily white areas and attend heavily white schools. 

We see this in city after city, state after state. 

*See full-text to access images and additional information. 

 

 

 

 

 

                    

THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0 INTERNATIONAL LICENSE.          32 

https://www.vox.com/2018/1/8/16822374/school-segregation-gerrymander-map


SUMMIT LEARNING AND C3 TEACHERS  

Supporting Question 4 

Featured Source B 
Racial Inequality Database, (2018). ProPublica. Accessed from: 
https://projects.propublica.org/miseducation/. 

 
Screenshot from source: 
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Supporting Question 4 

Featured Source C 

Frankenberg, E. (19 July 2019). What School Segregation Looks Like in the US Today, in 4 
Charts. The Conversation. Accessed from: 
https://theconversation.com/what-school-segregation-looks-like-in-the-us-today-in-4-charts-
120061. 

 

Democratic presidential candidate Kamala Harris, a senator from California, has spoken about how she benefited 

from attending Berkeley’s desegregated schools. 

“There was a little girl in California who was part of the second class to integrate her public schools and she was 

bused to school every day. And that little girl was me,” Harris said in the first Democratic debate to candidate Joe 

Biden. “So I will tell you that on this subject, it cannot be an intellectual debate among Democrats. We have to take 

it seriously. We have to act swiftly.” 

School segregation is the separation of students into different schools by race. In 1954, the Supreme Court declared 

segregation was unconstitutional. Desegregation efforts since then have used a variety of tools to try to overcome 

patterns of segregation that persist. 

Studies have shown that school desegregation has important benefits for students of all races. Recent research 

illustrates that its positive impact on the educational attainment, lifetime earnings and health of African American 

families persists for multiple generations. 

Yet, despite years of government desegregation efforts and the proven benefits of integrated schools, our recently 

published research shows that U.S. school segregation is higher than it has been in decades, even if there are no 

longer overt laws requiring racially segregated schools. 

*See link for full article. 
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Summative Performance Task 

Compelling Question Was school desegregation successful? 

Summative Performance 
Task 

Construct an argument that addresses the compelling question using specific claims and 
relevant evidence from contemporary sources while acknowledging competing views.  

Cognitive Skills 

Argumentative Claim: Students apply this skill by using evidence-based claims to 
develop a clear argument stance in response to the compelling question. Students’ 
argumentative claims will clearly show the structure through which they will respond to 
the compelling question.  

Explanation of Evidence: Students will use evidence from their resources to support the 
claim they have made about whether school desegregation has been successful.  

Comparing and Contrasting: Students will need to compare and contrast schooling 
before and after school desegregation in order to establish a clear claim about whether 
school desegregation has been successful. 

 

At this point in the inquiry, students have examined schools and educational access for Black and White students 
before and after Brown v. Board, how students experienced segregation and desegregation, then considered the 
extent to which schools are still segregated by examining zoning policies.. 

Students should be able to demonstrate the breadth of their understanding and ability to use evidence from 
multiple sources to support their claims. In this task, students are asked to construct an evidence-based argument 
responding to the compelling question: was school desegregation successful?  Students’ arguments could take a 
variety of forms, including a detailed outline, poster, or essay.  To support students in their writing, teachers may 
provide sentence starters for claims and evidence 

Argument Stems 

Students’ arguments will likely vary, but could include any of the following: 

● School desegregation has been successful because it exposed Black and White students to each other 
leading to racial tolerance.  

● School desegregation has been successful because it led to better academic and social possibilities for Black 
students.  

● School desegregation was partially successful because its positive effects were not long lasting.  

● School desegregation was not successful because it did not result in improved academic behavior for 
Blacks. 

● School desegregation was not successful because it caused more racial divides in schools and communities.  

● School desegregation was not successful because a cultural segregation within schools continued to exist.  

To support students in their writing, teachers can provide an outline structure and/or claim starters, topic 

sentence structures,  as well as sentence stems to assist with explanation of  selected evidence to support their 
claims.  Students also be given support regarding how to organize their data analysis and analysis of resources in 
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the form of note catchers and activities.  

EXTENSION To extend their arguments, students can create a visual representation of your claim/argument to 
communicate your argument. Because the last supporting question included an opportunity to research their local 
school district, teachers can encourage students to use their district’s information as a way to show the 
success/lack of success of Brown v. Board. This extension task can be combined and/or complement the summative 
performance task or the taking informed action task.  
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Taking Informed Action 

Action Question Was school desegregation successful in my city? 

Civic Theme FAIRNESS: Students address questions around equity, justice, and fairness. 

Action Task 
Create a proposal of changes to school reading lists in order to make it representative of 
the school/local community. 

Cognitive Skills 
Making Connections and Inferences: Students will demonstrate this skill by connecting 
ideas  and making inferences based on evidence and reasoning.  

Structure of Taking Informed Action 

Taking informed action tasks have three steps to prepare students for informed, reasoned, and authentic action. 

The steps ask students to (1) understand the issues evident from the inquiry in a larger and/or current context; (2) 

assess the relevance and impact of the issues; and (3) act in ways that allow students to demonstrate agency in a 

real-world context.  

For this inquiry, students have the opportunity to take informed action by drawing on their understanding of 

desegregation to combat it in their area.  

UNDERSTAND Explore the racial and economic demographics of schools in your state/region. Information gathered 

can be at the school-level (e.g., segregation within a school building) or district level (e.g., segregation at the district 

level). This task may have been completed as a part of Supporting Question 4. 

● Depending on the area’s demographics, teachers may decide to adjust the task to consider the racial divide 

in their school district or region. Using the ProPublica Miseducation resource, consider the "Racial Divide" 

for the district, which is divided into four categories: opportunity, discipline, segregation index, and 

achievement gap. Though some areas may not have data related to segregation, they may have data related 

to other racial divisions. 

ASSESS Evaluate the extent to which the school/district is segregated and ways the school/district could be more 

integrated. 

ACT Create a proposal of guidelines and petition for your school and community based on your analysis of school 

desegregation. Present the proposal and petition to your school board and State Representative. Consider your 

argument as to whether desegregation was successful (or partially successful). Use this argument to suggest 

changes that should be made to zoning or district policy. 

 

CIVIC THEME This task reflects the civic theme of fairness. When students engage in fairness-building civic action, 

they address questions of equity, justice, and fairness for groups and individuals. In the inquiry, students 

investigated the impact of segregation and desegregation, with particular attention to the impact of racialized 

systems of oppression. By evaluating and taking action on segregation in their own communities, students build 

more fair systems in their own community, for themselves and others. 
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Note about Ways to Take Informed Action 

This inquiry has a suggested taking informed action task. Teachers and students are encouraged to revise or adjust 

the task to reflect student interests, the topic/issue chosen for the task, time considerations, etc.  

Taking informed action can manifest in a variety of forms and in a range of venues. They can be small actions (e.g., 

informed conversations) to the big (e.g., organizing a protest). For this project, students may instead express action 

by creating a public service announcement (as noted in the bulleted point below “Act”), organizing a panel 

discussion, conducting a survey and the like; these actions may take place in the classroom, the school, the local 

community, across the state, and around the world. What’s important is that students are authentically applying 

the inquiry to an out-of-classroom context. Actions should reach people outside of the classroom.  

 

For more information about different ways students can take action, see:  Muetterties, C. & Swan, K. (2019). 

Guiding Taking Informed Action Graphic Organizer. C3Teachers. Available from: 

http://www.c3teachers.org/inquiries/civic-action-project/. 
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Appendix A 

 
Fair or Unfair? 

DIRECTIONS: Read the following scenarios. Determine if the scenarios seem to be fair or unfair? Explain your 
reasoning. 
 

Scenario  Fair or Unfair 

Your older sibling gets to stay up later 
than you. 

 

Your brother/sister got money for their 
birthday, but you did not.  

 

Your friend brings their ball to school, but 
does not allow you to play with it.  

 

Nick is always chosen to be the line 
leader. 

 

You save a seat for a friend in the 
cafeteria. 

 

Your friend lets you to cut the line in front 
of them at the water fountain.  
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Appendix B 

T-Chart 
Directions: After reviewing all of the resources about school environments for Black and White students prior 
to school desegregation, complete the T-Chart below and compare and contrast the educational experiences 
between both groups. 
 

Black Schools Both Schools White Schools 
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