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2020 Protests Inquiry 

Is There Anything New about the 
2020 Protests? 

 

 
 

Gabriela Bhaskar for The New York Times 
 

 
Supporting Questions 

 
1. What are similarities and differences between historic and modern marches that aimed 

to restrict the rights of citizens? 
2. What are similarities and differences between historic and modern protests demanding 

civil rights? 
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2020 Protests Inquiry 

 

Is There Anything New about the 2020 Protests? 

C3 Framework 
Indicator 

D2.Civ.2.9-12. Analyze the role of citizens in the U.S. political system, with attention to various 
theories of democracy, changes in Americans’ participation over time, and alternative models from 
other countries, past and present. 

Staging the 
Question 

Examine images of a local (or nearby) protest from 2020 and generate a list of things you know 
about the protests and questions you would like answered.   

 
Supporting Question 1  Supporting Question 2 

Guided Practice  Independent Practice 
UNDERSTAND  UNDERSTAND 

What are similarities and differences between historic 
and modern marches that aimed to restrict the rights of 
citizens? 

 What are similarities and differences between historic 
and modern protests demanding civil rights? 

Formative Performance Task  Formative Performance Task 

Create a Venn diagram comparing the similarities and 
differences between historic and modern marches that 
aimed to restrict the rights of citizens. 

 Create a Venn diagram comparing the similarities and 
differences between historic and modern protests 
demanding civil rights. 

Featured Sources  Featured Sources 

Source A: 1925 KKK March in Washington, D.C. Image Set 

Source B: 2017 Unite the Right Rally in Charlottesville, 
Virginia Image Set 

 Source A: 2020 Black Lives Matter Marches Image Set 
from the New York Times  

Source B: 1917 New York Silent Parade Image Set 

Source C: 1965 March on Selma Image Set 

Source D: 1995 Million Man March, Washington, D.C.  
Image Set 

Source E: 2014 Ferguson, Missouri Protests Image Set 

 

Summative 
Performance 
Task 

ARGUMENT Is there anything new about the 2020 protests?  Construct a claim supported with 
evidence that answers the compelling question. 

ASSESS:  Ask an adult if they have participated in a protest before and explain why/why not and 
whether it made a difference. 

ACT: Participate in a classroom discussion about why people they know have protested and whether 
it’s an effective form of resistance.  

 



C3 TEACHERS 

                         
THIS WORK IS LICENSED UNDER A CREATIVE COMMONS ATTRIBUTION-NONCOMMERCIAL-SHAREALIKE 4.0 INTERNATIONAL LICENSE.  

Overview 

Inquiry Description 

This inquiry leads students through a comparison of protest marches. The compelling question for this inquiry calls on 
students to examine primary source photographs of protest marches that attempt to restrict the rights of citizens and 
protest marches that attempt to protect civil rights.  By completing this inquiry, students begin to understand the 
similarities and differences between historic and contemporary protest marches.   

This inquiry highlights the following C3 Framework Indicator: 

• D2.Civ.2.9-12. Analyze the role of citizens in the U.S. political system, with attention to various theories of 
democracy, changes in Americans’ participation over time, and alternative models from other countries, past 
and present. 

This inquiry is designed to introduce students to inquiry in the likely context of hybrid learning.  The featured sources 
and tasks have been intentionally tailored to the remote learning environment.  The featured sources should be seen as 
suggested, but not necessarily required. Teachers should adapt and/or replace sources to fit the needs of their unique 
student population. 

Focused inquiries zoom in on specific skills or disciplinary practices while taking on a smaller slice of content than a more 
in-depth structured inquiry. By completing multiple focused inquiries, students have an opportunity to build up their 
disciplinary skills.  

 

Structure of the Inquiry  

In addressing the compelling question, “Is there anything new about the 2020 Protests?” students examine photographs 
of historic and contemporary protests.  With an understanding of content developed from completing the formative 
tasks, student make a claim with supporting evidence in response to the compelling question. This inquiry was designed 
for the first of the year assuming many of our students had little experience with inquiry and would likely need extra 
scaffolding when reading sources and making evidentiary arguments.   Additionally, the inquiry is designed to take place 
entirely online and utilizes breakout rooms, polling, and chat box features of the online platform Zoom in order to create 
more dialogue between students and the teacher.   
 
This inquiry was featured in the article “Zooming Inquiry: Online Teaching (with the Pomodoro Technique)” in Social 
Education.  The inquiry is broken down into three major instructional parts: 1) Introducing the Inquiry; 2) Building 
Background Knowledge; and 3) Communicating Conclusions.  From there, the inquiry is divided into eight, 25-minute 
instructional blocks (or pomodoros) that can be “stacked” if teachers have longer online class periods. The length of the 
inquiry is designed to expand or contract according to the needs of students, the format of instruction (in person, 
remote, hybrid…), or the duration of instructional periods.  Inquiries are not scripts, so teachers are encouraged to 
modify and adapt them to meet the needs and interests of their particular students.  Resources can also be modified as 
necessary to meet individualized education programs (IEPs) or Section 504 Plans for students with disabilities. 
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Staging the Compelling Question 

Staging Question Do protests happen here? 

Staging Task Examine images of a local (or nearby) protest from 2020 and generate a list of things you know 
about the protests and questions you would like answered.   

Featured Source Will vary based on location. 

Instructional Blocks Block 1: Building Curiosity (one 25-minute block/pomodoro) 

 
The inquiry opens with a discussion of the question “Do protests happen here?” designed to build curiosity.  

 

At the beginning of the semester, teachers often need to convince students that history and its lessons remain 
relevant.  This step holds newfound significance in an online learning environment in which teachers also need to build 
relationships and set the bar for student engagement without the benefit of face to face interactions.  The purpose of 
this staging is to demonstrate not only the contemporary relevance of protests but also the proximity of protests to 
students.  Civil rights protests may have happened directly in your town, may have been organized by students, or 
students may have marched themselves.  Given the extent of protests in 2020, it is likely that protests happened 
nearby.  In Block 1, teachers may: 

• [5 minutes] Create and share a brief slideshow of images from local 2020 Black Lives Matter (BLM) protests.  
Using the chat box, teachers could ask students to share their reactions to the images.   

• [10 minutes] Place students in breakout rooms (3-4 in group) and have them generate five things they know and 
five questions they have about the 2020 Black Lives Matter protests.   Ask students to keep a record of the 
groups’ answers to share later. 

• [5 minutes] Bring students back for a whole group discussion to share what they discussed and their questions. 
Keep a list of the questions to review at the conclusion of the inquiry. 

• [5 minutes] Introduce the compelling question for the inquiry and share that students will be examining historic 
protests in U.S. history and comparing them to the 2020 Black Lives Matter protests.    
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Supporting Question 1 and Formative Performance Tasks  
Supporting 
Question 

What are similarities and differences between historic and modern marches that aimed to 
restrict the rights of citizens? 

Formative 
Performance Task 

Create a Venn diagram comparing the similarities and differences between historic and 
modern marches that aimed to restrict the rights of citizens. 

Instructional Blocks Block 2: Modeling and Block 3: Partner Practice (each block/pomodoro is 25-minutes)  
 
The first supporting question—"What are similarities and differences between historic and modern marches that aimed 
to restrict the rights of citizens?”—provides the opportunity for the teacher to model drawing inferences from 
photographs and model the development of a model Venn diagram students replicate in Formative Task 2.  Perhaps 
more importantly, Supporting Question 1 asks students to confront the reality of overt racism today and dispels a 
fundamental misconception some students bring to social studies that racism does not exist anymore in this country.  
 
The inquiry is deliberately split into two distinct supporting questions - we did not want students directly comparing 
protests that sought to restrict the rights of American citizens with civil rights protests, fearing simplistic comparisons 
that gave equal credence to both.  Furthermore, we chose protests with markedly different goals so that students would 
replicate the modeled skills, rather than the responses, later in the inquiry.  Teachers may need to provide a trigger 
warning for the racist ideas shown in these images.   
 
In Block 2, the teacher may: 

• [15 minutes] Model how to analyze and compare photographs using one image from Sources A and B in 
Supporting Question 1, while deliberately condemning the racist and repressive goals of these marches.  In 
doing so, the teacher may describe the demographics of the marchers, the physical setting, the physical spacing 
of the figures in the photograph, the action of bystanders, and what the image represents to her.  The teacher 
should model for students how to draw inferences from images and hypothesize about the impact of the overt 
displays of racism evident in the photographs. 

• [10 minutes] Introduce the Venn diagram and model how relevant information comparing the two events may 
be placed in the appropriate part of the Venn diagram.   

 
Block 3 allows the inquiry to expand or contract according to the needs of students and includes options for 
differentiated instruction.  Based on feedback from the previous block, the teacher may: 
 

• [25 minutes] Place students in Zoom breakout rooms (2-3 in a group) to analyze the remaining images from 
Sources A and B in Supporting Question 1. Prompt students to analyze the sources and add to the Venn 
diagrams begun in Block 2. For pairs of students needing additional scaffolding, share scaffolding questions to 
guide the analysis of the remaining images prior to the use of breakout rooms.  
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Sources for Supporting Question 1 
 

The featured sources for Supporting Question 1 include Source A, a set of images of the 1925 KKK March in Washington, 
D.C. and Source B, a set of images from the 2017 Unite the Right Rally in Charlottesville, VA.   

 

Source A: 1925 KKK March in Washington, D.C. Image Set 

   

Source A. Image 1: KKK Parade in 
Washington, D.C. on August 8th, 
1925. Library of Congress. Note the 
Capitol Building can be seen faintly in 
the center of the image.   

Source A. Image 2: KKK Parade in 
Washington, D.C. on August 8th, 
1925. Library of Congress.    

Source A. Image 3: Ku Klux Klan 
members hold a march in 
Washington, D.C., on Aug. 9, 1925. 
Bettmann/Corbis.  

 

Source B: 2017 Unite the Right Rally in Charlottesville, Virginia Image Set 

   

Source B. Image 1: White nationalists 
lead a torch march through the 
University of Virginia campus in 
Charlottesville, Va., on Aug. 11, 
2017.  Photograph by Andrew 
Shurtleff/The Daily Progress. 

Source B. Image 2: White nationalists 
holding torches rally at a statue of 
Thomas Jefferson on the grounds of 
the University of Virginia in 
Charlottesville on August 11, 2017. 
Student protesters resisting the rally 
form a circle at the base of the statue 
and do not carry torches. Photograph 
by Evelyn Hockstein/Getty Images. 

Source B. Image 3: White nationalist 
demonstrators walk through town 
after their rally was declared illegal 
near Lee Park in Charlottesville, Va., 
Aug. 12, 2017. Photograph by Steve 
Helber/AP Photos. 
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Supporting Question 2 and Formative Performance Tasks  
Supporting 
Question What are similarities and differences between other historic and modern civil rights protests? 

Formative 
Performance Task 

Create a Venn diagram comparing the similarities and differences between the historical and 
contemporary protests. 

Instructional Blocks Block 4: Reinforcing Ideas, Block 5: Independent Practice, and Block 6: Group Deliberation  
(each block/pomodoro is 25-minutes) 

 
The supporting questions provide students with an opportunity to … 
 
Block 4 moves the class on to the second Supporting Question, and student work shifts to the second formative 
performance task to compare the similarities between historic and modern protests demanding civil rights.  The teacher 
may: 
 

• [5 minutes] Introduce the second Supporting Question and introduce the five sets of sources for the question.  
Specifically, it is important to discuss how the sources include images of Civil Rights protests and are thus 
different from those in Supporting Question 1. 

• [15 minutes] Reintroduce the Venn Diagram to the class and model image analysis again with one image from 
Source A on the Black Lives Matter (BLM) protests.  Ask students to draw inferences from the other images in 
Source A on the BLM protests and hypothesize the contemporary impact of the marches and their impact.  Ask 
students to volunteer details about the image they think would fit into the Venn Diagram. 

• [5 minutes] Finish up this block by briefly previewing the images in Sources B-E of other historical Civil Rights 
protests that students are analyzing in the next instructional block. 

 
Block 5 allows students to work independently to complete their Venn Diagrams comparing one historical Civil Rights 
event to the BLM protests.  The teacher may: 
 

• [5 minutes] Assign each student (or small groups) photo sets from Sources B, C, D, or E of other civil rights 
protests (Silent Parade, Selma, Million Man, or Ferguson).   

• [20 minutes] Support and confer with students as they analyze the photos and make inferences about the 
differences and similarities between historic and modern protests demanding civil rights.   Continue to remind 
students of the process for including information on the Venn Diagram comparing the current protests to the 
historic example they were assigned.  If additional scaffolding is necessary, provide guiding questions or “look 
fors” to assist students in finding details to include. 

 
Block 6 gives students an opportunity to collaborate and share their thinking as they draw comparisons between 
modern and historic protests.  It is always critical not to lose sight of the fact that inquiry should be a collaborative 
experience, even in a remote learning setting  In order to create these opportunities for students to share, discuss, and 
critique their thinking, the teacher may: 
 

• [5 minutes] Set expectations for collaborative work and group norms.   
• [15 minutes] Place students in breakout rooms according to the historic protest they were assigned.  Support 

students as they share their Venn Diagrams with other students.  In order to encourage discourse, require the 
groups to comment and rank the observations and decide on their top 3-5 observations from the Venn 
Diagrams. 
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• [5 minutes] Bring the class back to the main room and discuss what went well and what struggles they had in 
their discussion groups revisiting the collaborative Venn Diagrams. 
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Sources for Supporting Question 2 
 

The featured sources for Supporting Question 2 include an image set for each of the civil rights protests featured in the 
question: the 2020 Black Lives Matter Marches, the 1917 New York Silent Parade, the 1965 March on Selma, the 1995 
Million Man March, and the 2014 protests in Ferguson, Missouri.  

 

Source A: 2020 Black Lives Matter Marches Image Set from the New York Times  

 
   

Source A. Image 1: St. 
Louis, MO. Protestors 
marched from City Hall to  
Police Headquarters on 
June 7, 2020.  Photograph 
by Whitney Curtis for The 
New York Times. 

Source A. Image 2: Boston, 
MA.  Protestors stage 
a “die-in.”  June 3, 
2020.  Photograph by Brian 
Snyder/Reuters. 

Source A. Image 3: 
Washington, D.C. June 3, 
2020. Frontline of the 
protests. Photograph by 
Erin Schaff/The New York 
Times. 

Source A. Image 4: 
Richmond, VA. Protestors 
gather around a statue of 
Confederate General 
Robert E. Lee.  June 2, 
2020. Photograph by Steve 
Helber/Associated Press. 

 

Source B: 1917 New York Silent Parade Image Set 

    

Source B. Image 1: Nearly 
ten thousand African 
Americans march in 
silence down New York 
City’s Fifth Avenue on July 
28, 1917. There is no 
singing or chanting, just 
the muffled thump of 
drums. The silent protest 

Source B. Image 2: Silent 
protest parade in New York 
[City] against the East St. 
Louis riots, 1917. Library of 
Congress.  

Source B. Image 3:  Adults 
and young children 
marching in the Silent 
Parade in New York, 1917. 
Photograph from the 
Blackbird Archive, VCU.  

Source B. Image 4: 15,000 
people marched in silent 
protest against the recent 
killing of Black people in 
race riots in Waco, 
Memphis and East St. 
Louis.  Placards carried by 
boy scouts, aged men, 
women and children 
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follows brutal riots in East 
St. Louis, Ill.  Library of 
Congress.  

explained the purpose of 
the demonstration. 
Photograph from the 
Blackbird Archive, VCU. 

 

 

Source C: 1965 March on Selma Image Set 

   
Source C. Image 1: Participants in the 
civil rights march from Selma to 
Montgomery, Alabama in 1965. 
Library of Congress.  

Source C. Image 2: Protestors cross 
the Edmund Pettis Bridge on their 
way to Montgomery, Alabama, 
March, 1965. Library of Congress 

Source C. Image 3: John Lewis, leader 
of the Student Nonviolent 
Coordinating Committee, was struck 
on the head by a state trooper during 
an attempt to march on the state 
capitol in Montgomery in March 
1965. Library of Congress.  

 

Source D: 1995 Million Man March, Washington, D.C.  Image Set 

  
 

Source D. Image 1: Aerial view of 
marchers on the National Mall 
during the Million Man March, 
looking towards the Washington 
Monument. Library of Congress. 

Source D. Image 2: Son on father’s 
shoulder at the Million Man March. 
Smithsonian Institution Research 
Information System.  

Source D. Image 3: Voter registration at 
the Million Man March on Oct. 16, 1995. 
USA Today. 

 

 

Source E: 2014 Ferguson, Missouri Protests Image Set 
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Source E. Image 1: Die-in 
protest in Ferguson after a 
grand jury ruled not to try the 
officer who killed Michael 
Brown. Washington University. 

Source E. Image 2: 
Protestors outside the 
police department in 
Ferguson, MO, October 
2014. Washington 
University. 

Source E. Image 3: “Black 
Owned” sign on the 
window of a business in 
Ferguson, MO.  Summer 
2014. Washington 
University. 
 

Source E. Image 4: Police 
in Ferguson, MO look on 
as a cloud of teargas 
begins to engulf 
protestors. Washington 
University. 
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Summative Performance Task 

Summative Performance 
Task 

ARGUMENT: Is there anything new about the 2020 protests?  Construct a claim 
supported with evidence that answers the compelling question. 

ASSESS:  Ask an adult if they have participated in a protest before and explain why/why 
not and whether it made a difference. 

ACT: Participate in a classroom discussion about why people they know have protested 
and whether it’s an effective form of resistance.  

Instructional Blocks Block 7: Summative Assessment and Block 8: Application (each block/pomodoro is 25-
minutes) 

 
Students construct an evidence-based claim responding to the prompt, “Is there anything new about the 2020 
Protests?” In this focused inquiry, students are asked to develop a claim with evidence they examined during the 
inquiry. Students will need to synthesize data from multiple sources as they construct and communicate their argument 
by citing supporting evidence. Using the analysis from the formative work of the inquiry, students are asked to answer 
the compelling question with an evidentiary claim as the summative argument task.   Students’ arguments will likely 
vary, but could include some of the following: 
 

• The 2020 protests are similar to historic civil rights protests in that both shared similar goals, represented a 
diverse cross section of Americans, and occupied public spaces. 
 

• The 2020 protests are different from protests in the past because current protests are occurring simultaneously 
across the country and are more spontaneous than historic protests for civil rights. 

 
At this stage of the inquiry, the class should be ready for the Summative Performance Task, which is to write a claim with 
evidence answering the Compelling Question, “Is there anything new about the 2020 protests?”  This early in the school 
year, students are likely to be either unfamiliar or rusty with their ability to effectively write a claim, so significant 
support may be required. In Block 7, the teacher may: 
 

• [5 minutes] Before assigning this task, the teacher may want to take the time to highlight the thinking the class 
demonstrated through the creation of the collaborative Venn Diagrams.  The Collaborative Venn Diagrams 
should be posted or made available in a manner to allow the entire class to view them. 

• [20 minutes] An approach for supporting students in claim making could involve providing the following 
questions in a Google Form to scaffold their thinking, culminating in their making a claim answering the 
Compelling Question.   

o What are the 2-3 most significant similarities between historic and contemporary protests? 
o What are the 2-3 most significant differences between historic and contemporary protests? 
o Based on your observations, do you think there is anything new about the 2020 protests? (Yes or no) 
o Using either your most significant similarities or your most significant differences as evidence, write a 

claim answering the question, “Is there anything different about the 2020 protests?” 
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The 8th and final block of the Inquiry provides students the opportunity to make a personal connection through a Taking 
Informed Action task.  Students are encouraged to find someone who participated in a protest, and to have a discussion 
about their experiences. Alternatively, students can research a first-hand account of someone who took part in a protest 
to add to the discussion. To support students in Block 8, the teacher may: 
 

• [5 minutes] Share an experience or a story of someone who has engaged in a protest as an example and return 
to the list of the questions gathered in Block 1 to further engage students.  

• [10 minutes] Support students as they share their experiences in breakout rooms. The teacher should take this 
time to confer with groups by listening in and asking guiding questions to move the discussion forward. 

• [10 minutes] Close out the inquiry by asking students to highlight big ideas they learned. 
 
 
 
 
 
 


