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Was the Industrial
Revolution beneficial for

our global society?

Women During Industrial Revolution. Digital image. N.p., n.d. Web. 20 July 2016.

Supporting Questions

How did natural resources, railway systems, and new inventions create the
conditions for the industrial revolution to begin in England?

1.

What was life like during the Industrial Revolution for everyday workers in the US
and Great Britain?

2.

What were the effects of the industrial revolution on quality of life in the
US/England, the environment, and countries outside of Europe/US?

3.
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7 Grade Teaching with Primary Sources Hub Industrial Revolution - 7th Grade
Inquiry by Kristen Wawer

Was the Industrial Revolution beneficial for our global society?

Inquiry Standard

North Carolina Essential Standards

H1.3 Use primary and secondary sources to interpret various historical perspectives

G1.2 Explain how demographic trends (e.g. population growth and decline, push/pull factors and
urbanization) lead to conflict, negotiation, and compromise in modern societies and regions.

 

Staging the
Compelling
Question

Part 1: Students should turn to their classmates and list all of the items in the room that either
use electricity or that were probably made by a machine or in a factory.  Draw attention to lights,
a projector or other technology, their phones, and also their clothing and shoes. 

Part 2: Students should discuss with their classmates several ways that their lives would change if
they did not have all of the technology or machine-made items.  Some responses to draw out
should include how they might have fewer clothing items, they would not be able to
communicate with others as quickly, they would not be able to view videos or use technology
but would only learn through reading physical textbooks etc...

Part 3: Students should turn and talk to each other about who made their clothes or parts for
phone or where they were made.  Draw attention to the fact that we do not know exactly who
made them, where, or in what conditions they were made. 

Supporting Question 1 Supporting Question 2 Supporting Question 3

How did natural resources, railway
systems, and new inventions create
the conditions for the industrial
revolution to begin in England?

What was life like during the
Industrial Revolution for everyday
workers in the US and Great
Britain?

What were the effects of the
industrial revolution on quality of
life in the US/England, the
environment, and countries outside
of Europe/US?

Formative Performance Task Formative Performance Task Formative Performance Task

Students will list the conditions in
England that made it an easy place
for the industrial revolution to
begin. 

Students will create a service
announcement in the form of a
poster or mini-speech highlighting
the dangers of child labor or poor
working conditions. 

Rank the effects of the Industrial
Revolution from most important to
least important.  Use evidence from
the primary sources to explain how
you determined their relative
importance. 

Featured Sources Featured Sources Featured Sources

Source A: Resources in England
Source B: Resources and Inventions
in England Source C: Railways in
England Source D: Power-loom
Weaving

Source A: Accounts and Photos of
Child Labor Source B: The Knights of
Labor Platform Excerpt Source C:
New York Times Article - Triangle
Shirtwaist Factory Fire Source D:
Triangle Shirtwaist Factory Fire
Description Source E: Picture of a
Factory Village Poem Excerpts

Source A: Working Man's
Companion Source B: The Society
for Bettering the Condition of the
Poor Source C: History of the
Telephone Source D: Manufacturing
Workers Graph Source E:
Smokestacks - Pollution Source F:
Resources from Africa

Summative
Performance Task

ARGUMENT
In this task, students will write an essay or create a hand-out that contains visuals and written
portions that answer the compelling question - Was the Industrial Revolution beneficial for our
global society?

EXTENSION
Select a smaller demographic group (e.g. Irish immigrants in the US, women in particular of any
demographic, wealthy industrialists, a citizen of an African territory that lived on land where
there were many resources, or other).  How did the Industrial Revolution impact that group of
people? Conduct research and use evidence from the research to write a first-hand account of
what life was like during that era from the perspective of that person. 
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Taking Informed
Action

UNDERSTAND
Explore the present-day issue of income inequality related to regional, racial, gender, and/or
socioeconomic factors in the Charlotte.

ASSESS
Determine the types of jobs various groups of people tend to have and their average level of
income. 

ACTION
Write a letter to the editor of a local newspaper describing the state of labor and wages in
Charlotte and recommending a solution to help continue to improve working conditions and pay
for the most vulnerable sectors. 
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Overview

Inquiry Description

The compelling question for this inquiry requires students to consider various versions of history and
question the idea of progress in our society.  From a western perspective, many might immediately argue
that the Industrial Revolution was a cornerstone of our progress in many ways - economically, socially, and
in our systems of education and quality of life.  However, before coming to that conclusion, we need to ask
questions about the sacrifice individuals took to lead us to this progress or whether this era represented
progress for all people or even those who benefited the most.  Other underlying questions include whether
the toll on the environment in Europe/US as well as in Africa and other regions rich in resources could be
considered progress at all.  The supporting questions lead students to consider the ultimate impact on the
quality of life of people throughout the world, the impact on the environment, and the impact on workers -
both the opportunities they had and the conditions they endured.

Teachers should help students understand how this era of industrialization is considered revolutionary for
many reasons, but that its impact extended beyond the immediate borders of England or the US.  This era was
both bolstered by inventions such as the steam engine and it also produced inventions that led to the creation
of the telephone.  The era both benefited from England's natural resources and depended on imperialism to
continue to fund its growth.  In addition, the divide between industrialized nations and those that are still
industrializing informs much of our global interaction today. Although this interaction is not expressly
discussed in this inquiry, it underlies the considerations throughout.  Parts of our job as historians and
teachers is to gain a deeper understanding of why our world functions as it does today and this inquiry is
designed to help students consider that same question. 

Structure

This inquiry integrates skills from the Common Core History/Social Studies and Essential Standards for North
Carolina for 7th Grade.  It draws upon primary source images and excerpts, charts, graphs, and maps so that
students can write a simple argumentative essay.  This is intended for the middle of a school year where
students are continuing to build on their ability to construct complex arguments.  Teachers should anticipate
various levels of support for students depending on their needs.

Overall, the inquiry has three parts mean to be broken up into class periods as the teacher sees fit.

Compelling question and Background
Three supporting questions and options for formative performance tasks
One summative performance task

There are also opportunities for extension activities included with the performance task.
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Staging the Compelling Question
Compelling
Question

Was the Industrial Revolution beneficial for our global society?

Staging the compelling question

Part 1: Students should turn to their classmates and list all of the items in the room that either use electricity
or that were probably made by a machine or in a factory.  Draw attention to lights, a projector or other
technology, their phones, and also their clothing and shoes.
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Supporting Question 1
Supporting
Question

How did natural resources, railway systems, and new inventions create the conditions for the
industrial revolution to begin in England?

Formative
Performance Task

Students will list the conditions in England that made it an easy place for the industrial
revolution to begin. 

Featured Sources

Source A: Resources in England
Source B: Resources and Inventions in England
Source C: Railways in England
Source D: Power-loom Weaving

Students will discover the natural resources in England and how those resources made England fertile
ground for the start of the industrial revolution.  Students will also discover some of the first inventions that
propelled the industrial revolution into action. 

Formative Performance Task

Students will list the conditions in England that made it an easy place for the industrial revolution to begin.
This formative performance task is designed as a relatively quick check for understanding to gauge whether
students understanding how the early inventions and the occurrence of natural resources led to the
industrial revolution.  They should also identify the relationship between the growth of the railroads and the
ability to ship raw materials and build cities.
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Supporting Question 1
Featured Source A Resources in England

Map of England and Resources from Mid-1800's. Digital image. Western Civilization II Guides. WordPress MU, 1 May 2012.
Web. 19 July 2016.
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Supporting Question 1
Featured Source B Resources and Inventions in England

teachersites.schoolworld.com/webpages/GHurst/files/scan0014.jpg
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Supporting Question 1
Featured Source C Railways in England

http://teachersites.schoolworld.com/webpages/GHurs..
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Supporting Question 1
Featured Source D Power-loom Weaving

Power-loom weaving. IRC, 2005. Image. Discovery Education. Web. 17 July 2016. <http://www.discoveryeducation.com/>.
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Supporting Question 2
Supporting
Question

What was life like during the Industrial Revolution for everyday workers in the US and Great
Britain?

Formative
Performance Task

Students will create a service announcement in the form of a poster or mini-speech highlighting
the dangers of child labor or poor working conditions. 

Featured Sources

Source A: Accounts and Photos of Child Labor
Source B: The Knights of Labor Platform Excerpt
Source C: New York Times Article - Triangle Shirtwaist Factory Fire
Source D: Triangle Shirtwaist Factory Fire Description
Source E: Picture of a Factory Village Poem Excerpts

Students will describe child labor and general working conditions by analyzing several first-hand accounts of
children from the time period, reading a statement from a labor union, and reading descriptions and accounts
of the Triangle Shirtwaist Factory fire, and possibly reading a poem describing factory towns.  They will be
able to use this information to gather information about the negative consequences on labor practices as well
as the results of the formation of labor unions on labor practices.

Formative Performance Task

As they create their service announcement or mini-speech, students will use three pieces of evidence from the
sources to bolster their arguments OR students will draw a picture conveying the life of workers in a factory,
write a paragraph description of the life of the average worker and cite three pieces of evidence from the
reading that support the description.
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Supporting Question 2
Featured Source A Accounts and Photos of Child Labor

Hine, Lewis W. "The History Place - Child Labor in America: Investigative Photos of Lewis Hine." The History Place - Child Labor
in America: Investigative Photos of Lewis Hine. The History Place, 2016. Web. 19 July 2016.
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Supporting Question 2
Featured Source B The Knights of Labor Platform Excerpt

www.learnnc.org/lp/editions/nchist-newsouth/4703
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Supporting Question 2
Featured Source C New York Times Article - Triangle Shirtwaist Factory Fire

"141 Men and Girls Die in Waist Factory Fire; Trapped High Up in Washington Place Building; Street Strewn with Bodies; Piles
of Dead Inside." New York Times [New York] 26 Mar. 1911: 1. Print.
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Supporting Question 2
Featured Source D Triangle Shirtwaist Factory Fire Description

"THE TRIANGLE SHIRTWAIST FACTORY FIRE." THE TRIANGLE SHIRTWAIST FACTORY FIRE. Occupational Safety & Health
Administration, n.d. Web. 20 July 2016.
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Supporting Question 2
Featured Source E Picture of a Factory Village Poem Excerpts

Discovery Education Techbook
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Supporting Question 3
Supporting
Question

What were the effects of the industrial revolution on quality of life in the US/England, the
environment, and countries outside of Europe/US?

Formative
Performance Task

Rank the effects of the Industrial Revolution from most important to least important.  Use
evidence from the primary sources to explain how you determined their relative importance. 

Featured Sources

Source A: Working Man's Companion
Source B: The Society for Bettering the Condition of the Poor
Source C: History of the Telephone
Source D: Manufacturing Workers Graph
Source E: Smokestacks - Pollution
Source F: Resources from Africa

Students will analyze documents that claim that quality of life is improved due to industrialization.  They will
also be introduced to the impact the Industrial Revolution will have on the people and land of Africa in
particular.  Finally, they will analyze the environmental impact. 

Formative Performance Task

Rank the effects of the Industrial Revolution from most important to least important.  Use evidence from the
primary sources to explain how you determined their relative importance. Students can simply create a list in
a notebook or share in an online format in order to not only describe the effects but analyze their possible
importance.  This will help students begin to think about what information they might be prioritizing as they
look to answer the compelling question.
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Supporting Question 3
Featured Source A Working Man's Companion

"Understanding the Industrial Revolution." (2000): n. pag. Effects of the Industrial Revolution DBQ. Web. 20 July 2016.
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Supporting Question 3
Featured Source B The Society for Bettering the Condition of the Poor

"Understanding the Industrial Revolution." (2000): n. pag. Effects of the Industrial Revolution DBQ. Web. 20 July 2016.
http://ww2.d155.org/pr/tdirectory/APetersen/Lists/..
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Supporting Question 3
Featured Source C History of the Telephone

"Telephone History." Prop Agenda. N.p., n.d. Web. 20 July 2016.
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Supporting Question 3
Featured Source D Manufacturing Workers Graph

"INDUSTRIAL AMERICA (1865–1901)." Industrial America. N.p., n.d. Web. 20 July 2016.
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Supporting Question 3
Featured Source E Smokestacks - Pollution

Smokestacks in Pittsburgh, Pennsylvania, 1890s. Digital image. Bettmann CORBIS, n.d. Web. 20 July 2016.
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Supporting Question 3
Featured Source F Resources from Africa

Resources from Africa During the Industrial Revolution. Digital image. N.p., n.d. Web. 20 July 2016.
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Summative Performance Task
Compelling
Question Was the Industrial Revolution beneficial for our global society?

Argument
In this task, students will write an essay or create a hand-out that contains visuals and written
portions that answer the compelling question - Was the Industrial Revolution beneficial for our
global society?

Extension

Select a smaller demographic group (e.g. Irish immigrants in the US, women in particular of any
demographic, wealthy industrialists, a citizen of an African territory that lived on land where
there were many resources, or other).  How did the Industrial Revolution impact that group of
people? Conduct research and use evidence from the research to write a first-hand account of
what life was like during that era from the perspective of that person. 

Argument

By providing choices for differing formats, students will be able to choose the format that will best bolster
their arguments. 

Extension

Students will explore a particular demographic group and research to understand a general idea of what the
life of a person in that demographic group was like.  They can use the sources provided in the inquiry or they
can find additional resources as needed.  They will write a first-hand account of what life was like for a
person of their chosen demographic group. 
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Taking Informed Action
Understand

Explore the present-day issue of income inequality related to regional, racial, gender, and/or
socioeconomic factors in the Charlotte.

Assess
Determine the types of jobs various groups of people tend to have and their average level of
income. 

Action
Write a letter to the editor of a local newspaper describing the state of labor and wages in
Charlotte and recommending a solution to help continue to improve working conditions and pay
for the most vulnerable sectors. 

Students will write a letter-to-the-editor style paragraph or mini-essay describing local working conditions
and wages. Students may submit reviewed versions of their letters to the editor of the local newspaper or
submit to the school newspaper.  Other options could be for students to share their findings and opinions on
a school website or classroom webpage.

     $
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